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EXPERIMENTAL PROGRAMME OF FUTURE TEACHERS’
PEDAGOGICAL FACILITATION IN TERMS OF HIGHER EDUCATION

The paper deals with pedagogical facilitation phenomenon and its potential in using by a modern teacher within
the framework of teaching at school. The following indicators of the pedagogical facilitation maturity in future students
have been distinguished: empathy, emotional intelligence, motivation for teaching, pedagogical thinking; awareness of
the specifics of pedagogical communication, the need for communication, the ability for self-management in communi-
cation, perceptually interactive competence, non-verbal competence, communication attitude, reflexive pedagogical
skills, self-esteem, professional self-awareness. An experimental programme for the formation of future teachers’ peda-
gogical facilitation has been designed and implemented into the educational process. The programme envisaged the
enrichment of the material of normative disciplines (such as Pedagogy, Psychology, Methodology of Educational Work)
with information on phenomenological signs of facilitation in the work of a teacher, providing students with knowledge
of modern roles of a teacher as a facilitator, adviser, and tutor. The practical aspect of work with students involved the
development of mechanisms of pedagogical facilitation — pedagogical support for the personal growth of students and
pedagogical support of their educational achievements. The effectiveness of the designed programme has been verified
by analyzing the dynamics of the manifestation of each indicator at the initial and final stages of the experiment.
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Introduction

The urgency of the study is due to the fact that the
student-centered work of a teacher is based on humanistic
bases reflecting the priority of individuality, identity,
taking into account the fact that every student has his or
her own unique subjective experience, certain abilities
and skills.

In previous studies on the issue [11], [12] it has been
proved that pedagogical facilitation should play a leading
role in the work of a modern teacher, since it is the teach-
er’s facilitation that provides pedagogical support for the
student’s personal development and the pedagogical sup-
port of his or her academic achievements. The specifics of
professional activity of a teacher as a facilitator is associ-
ated with the formation of empathy and reflectivity as
personal qualities, which, in case of focusing on teaching
activities become professionally significant. In addition,
the use of pedagogical facilitation by a teacher implies the
existence of established guidelines for this type of activi-
ty, which ensure the unconditional positive acceptance of
a student, empathic, sincere and open attitude towards
him/her. The effectiveness of pedagogical facilitation of a
teacher is ensured by the awareness of the specifics and
complexity of pedagogical communication, the formation
of communicative, dialogic, humanistic, reflexive abilities
that help to create an atmosphere that stimulates students’
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drive for new knowledge, contributes to their creative
development and personal growth.

Thus, we distinguish the following indicators of the
maturity of future teachers’ pedagogical facilitation: em-
pathy, emotional intelligence, motivation for work, peda-
gogical thinking, awareness of the specifics of pedagogi-
cal communication, the need for communication, the
ability for self-management in communication, perceptu-
ally interactive competence, non-verbal competence,
reflexive pedagogical skills, self-esteem, professional
self-awareness.

In the studies of I. Avdeiev [1], G. Ball [4], N. No-
sova [5] it is noted that when taking into account the po-
tential of a child, the originality of his/her innate tenden-
cies, it becomes possible to develop his/her personality
and individuality, which involves meeting one of the most
urgent socio-psychological needs of the child — self-
realization, self-disclosure and the need for self-
affirmation, awareness of his/her place in the society [5,
p. 287]. Reflecting on the specifics of modern changes in
approaches to teaching, N. Nosova states that any goals of
the pedagogical process can be truly humane, that is,
serve the interests of children, contribute to the develop-
ment of their individuality, only if they help a child be-
come a person. The embodiment of the humanistic idea in
the pedagogical process is incompatible with authoritari-
anism, with any manifestations of violence against the




consciousness and will of a child, manipulation of his/her
behavior [5, p. 289].

As we can seg, it is pedagogical facilitation as a way
of teaching based on empathy-congruency-pedagogical
trust (according to C. Rodgers [13]) which manifests the
humanistic approach in updating the system of function-
ing of educational institutions in our country.

Aim and Tasks

The paper aims to investigate the effectiveness of the
experimental programme for the formation of pedagogical
facilitation of future teachers at a pedagogical university.

The following tasks are set:

1) to characterize the peculiarities of pedagogical fa-
cilitation as part of professional pedagogical activity of a
modern teacher; determine the indicators of its maturity in
pedagogical university students.

2) to present an experimental program for the for-
mation of pedagogical facilitation of students as future
teachers.

3) to check the efficiency of the suggested program.

Research Methods

To test the results of the implementation of the ex-
perimental programme for the formation of pedagogical
facilitation of students, the general scientific methods of
two levels of cognition were used.

The methods of a theoretical level involved the study
and analysis of curricula for future teachers of physical
and mathematical disciplines and future primary school
teachers (Faculty of Physics and Mathematics (EG re-
spondents, n=122) and the Faculty of Primary Education
(CG respondents from, n=130) of the South Ukrainian
National ~ Pedagogical ~ University — named  after
K. D. Ushynsky).

The research methods of an empirical level involve a
summative assessment for determining the initial level of
the respondents’ pedagogical facilitation maturity; as well
as a formative assessment — with the aim of checking the
efficiency of the implemented experimental programme
for the formation of pedagogical facilitation of EG stu-
dents. Quantitative and qualitative analysis of the research
results were applied in order to confirm the effectiveness
of the implementation of the developed experimental
programme.

The following methods of evaluating the maturity of
pedagogical facilitation indicators were used: Level of
Empathy Inventory [7, p.56]; Benevolence Scale [8,
p-117]; “Acceptance of Another” Inventory [2, p.211];
“Altruism — Selfishness” Personality Inventory [3, p.
314]; Emotional Intelligence Scale [8, p. 591]; Motivation
for Teaching Inventory [7, p.167]; Pedagogical Thinking
Inventory [9, p.278]; a questionnaire for determining the
level of the maturity of pedagogical communication
knowledge [9, p. 289]; Communication Skills Inventory
[8, p. 153]; Self-Control Skills in Communication Inven-
tory [6, p. 461]; Perceptive and Interactive Competence
Inventory [9, p.120]; method of diagnostics of the level of
Perceptive and Non-Verbal Competence Inventory [9, p.
105]; “Can You Listen?” Questionnaire [3, p. 599]; Re-
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flexive Pedagogical Skills Scale [7, p. 245]; Self-Esteem
Express Diagnostics [6, p. 218]; Impulsivity Scale [2, p.
346]; Responsibility Scale [2, p.160].

The Essence of the Designed Programme

In the process of designing an experimental pro-
gramme, it was considered that pedagogical communica-
tion creates conditions for the realization of the potential
essential forces of the pedagogical process subjects. To
understand the processes of pedagogical communication,
future teachers have to determine their value orientations,
realize that an individualities of a teacher and a student
are the highest values of pedagogical communication. The
specificity of pedagogical communication is in its primary
importance, namely effective teaching, upbringing and
forming a new personality. The experience from genera-
tions to generations is transmitted through communica-
tion. This issue is of particular importance in the aspect of
the formation of pedagogical facilitation of future teach-
ers, since it is such a pedagogical activity, which has a
functional “tool” for communication with students, in
addition, the specificity of this activity involves not only
mature communication skills but also mastery of not only
all accessible types of professional and pedagogical
communication and specific elements of pedagogical
techniques, namely: the skills of active, passive, empathic
and reflexive listening comprehension. Therefore, we
considered it necessary to promote the development of
communication skills in students, which positively affects
the development of communicative competence of future
teachers, which is a component of pedagogical facilita-
tion.

Interactive forms of training that included the use of
different types of exercises, role models and simulation
games, the implementation of psycho-physical exercises,
etc.; the enrichment of the educational material with in-
formation about the dialogue, the peculiarities of the use
of dialogical speech in teachers’ professional activity,
dialogue as a means of humanizing communication be-
tween a teacher and students, etc. were chosen as domi-
nant forms and means of work with the respondents.

An experimental programme (in a form of a special
course) for EG students called “Formation of Pedagogical
Facilitation of Future Teachers” was implemented into the
educational process. It involved 60 academic hours and
was conducted during a year. The special course offered
for students provided 16 lecture hours, 36 seminars and
practical hours, as well as 8 self-study hours. The content
was structured in the following modules: “Theoretical
Foundations for the Formation of Pedagogical Facilitation
of Future Teachers” and “Practicum on the Formation of
Pedagogical Facilitation of Future Teachers”.

The first module involved 5 lectures (10 hours), 2
seminars and practical classes (4 hours), and 8 hours of
self-study. Its lecture material was dedicated to the fol-
lowing topics: “Teacher’s Pedagogical Facilitation as a
Psychological and Pedagogical Phenomenon”, “Properties
and Qualities of Teacher-Facilitator’s Personality”,
“Teacher-Facilitator’s  Professional and Pedagogical




Competence”, of  Teacher-Facilitator’s
Work”.

During lectures on the first topic the EG students an-
alyzed literary sources, considered the historical basis of
the emergence of a facilitation phenomenon as an object
of scientific research, were taught that humanistic peda-
gogical thought was the historical basis for understanding
the essence of pedagogical facilitation. In addition, they
were asked to consider different interpretations of “facili-
tation” and “pedagogical facilitation” concepts, they be-
came acquainted with the specific roles of a teacher as a
facilitator, advisor, tutor, mentor.

Self-study tasks involved selecting and analyzing lit-
erary sources, making scientific reports on the following
issues: facilitation as a phenomenon of studying various
sciences; the activities of a teacher-facilitator in domestic
scientists’ pedagogical views; pedagogical views and
practical activity of Ukrainian teachers in the context of
pedagogical facilitation.

In the course of studying the topic “Properties and
Qualities of Teacher-Facilitator’s Personality”, the stu-
dents examined the directions of training a teacher-
facilitator in the system of national education, considered
facilitation and empathy as his/her necessary qualities. In
addition, attention was paid to professional-pedagogical
orientation, humanistic orientation, pedagogical reflection
and professional and pedagogical maturity of a teacher-
facilitator.

Self-study tasks within this topic provided the fol-
lowing issues: professionally significant qualities and
personality traits of a future teacher-facilitator; place and
role of pedagogical facilitation in the system of profes-
sional training of future teachers; pedagogical facilitation
as a basis of humanization of the educational process of a
modern school.

Within the framework of the study of the topic
“Teacher-Facilitator’s Professional Competence”, the
students clarified the essence of the concepts of compe-
tence, professional and pedagogical competence, in addi-
tion, in terms of a competent approach in education; they
also considered an important aspect of professional activi-
ty a teacher-facilitator, namely the acquisition of commu-
nicative competence as a set of certain knowledge and
skills of professional and pedagogical communication.
Also, the students were provided with a new theoretical
material on the autopsychological competence of a teach-
er-facilitator, the dialogic and humanistic skills that are
essential for the work in this field.

The following aspects were selected for self-study:
professional pedagogical competence of a modern teach-
er-facilitator; humanization and dialogization of interper-
sonal relations in teacher-facilitator’s work; humanistic
skills as a prerequisite of teacher-facilitator’s success.

In the framework of studying the topic “Specificity
of Teacher-Facilitator’s Work”, the EG respondents re-
viewed pedagogical facilitation in the system of profes-
sional training of specialists at higher educational institu-
tions, analyzed main guidelines in teacher-facilitator’s

“Specificity
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work according to C. Rogers, namely: unconditional posi-
tive acceptance, empathic understanding, openness and
sincerity. In addition, the professional-pedagogical roles
of a teacher-facilitator were considered. Particular atten-
tion was paid to the subject-subject and dialogical posi-
tion of a teacher-facilitator.

The following topics were chosen for independent
consideration: the pedagogical empathy in teacher-
facilitator’s work; peculiarities of teacher-facilitator’s
professional pedagogical communication; verbal and non-
verbal means of communication in teacher-facilitator’s
work.

The second module of the special course involves 2
lectures (4 hours), 16 seminars and practical classes (30
hours), and 2 hours of self-study. “Practicum on the For-
mation of Future Teachers’ Pedagogical Facilitation”
contained the following topics of lectures: “Development
of Professional Qualities of Future Teacher’s Personality”
and “Actualization of Teacher-Facilitator’s Axiological
Attitude to Future Work and Awareness of its Specifics”.

During these lectures, the students discussed and an-
alyzed specific functions and roles of a teacher-facilitator
at modern school; considered pedagogical facilitation as a
mechanism of modern school educational process human-
ization. The respondents were engaged in teamwork,
namely: performing tasks in a team during seminars and
practical classes; homework that required teamwork,
preparing joint essays, reports, etc.

Research Results

In order to monitor the dynamics of the formation of
the respondents’ pedagogical facilitation we performed a
series of assessments.

According to the results of the initial assessment at
the beginning of the experiment, the following data were
obtained according to the indicators (empathy, emotional
intelligence, motivation for professional pedagogical
activity, pedagogical thinking, awareness of the specifics
of pedagogical communication, the need for communica-
tion, the ability for self-management in communication,
interactive competence, non-verbal competence, commu-
nication position, reflexive pedagogical skills, self-
esteem, professional self-awareness) in the EG: a high
level was found in 2.69%, an average level was peculiar
for 10.44%, and a low level was found in 86.87% of the
students; in the CG: the high level was characteristic of
3.88% of the students, average — 10.34%, low — 85.78%.

Let us consider the dynamics of changes in indica-
tors of the maturity of the respondents’ pedagogical facili-
tation after the introduction of an experimental program.

Thus, according to the empathy indicator, at the final
stage of the experiment, we obtained the following data:
24.6% of students in the EG and 5.38% of students of CG
have the high level, 67.2% of the EG students and 10% of
the CG students have the average level, and 8.2% of the
EG students and 84.61% of the CG ones have the low
one.

The assessment according to the emotional intelli-
gence indicator has shown that 22.95% of the EG students




and 3.84% of the CG students had the high level; 65.57%
of students of EG and 8.46% of students of CG had the
average level; the low level was found in 11.48% of the
EG students and 87.70% of the CG students.

The results of the evaluation of the motivation for
professional pedagogical activities are distributed as fol-
lows: the high level was peculiar for 27.86% and 6.92%
of students of EG and CG, respectively; the average level
was found in 66.39% of the EG students and 13.84% of
the CG students, and the low one was characteristic of
5.75% and 79.24%, respectively.

The level of pedagogical thinking indicator at the fi-
nal stage of the experiment was found to be high in
15.57% of the EG students and 2.30% of the CG students;
the average one — 63.93% of the EG students and 12.30%
of the CG students; and the low one — 20.49% and 85.4%
respectively.

The assessment of the level of the need for commu-
nication has shown that it is manifested at the high level
in 23.77% of the EG students and 6.92% of the CG re-
spondents; the average one — 47.54% and 18.46% respec-
tively, and the low level — 28.69% of EG students and
74.62% of CG ones.

The indicator “knowledge of the specifics of peda-
gogical communication” manifested itself at a high level
in 16.39% of the EG students and 1.53% of the CG stu-
dents; the average level of this indicator was peculiar for
50% and 16.15% of the students of the EG and CG re-
spectively, and the low level was found in 33.61% of the
EG students and 82.32% of the CG students.

The results of the assessment of the “ability for self-
management in communication” indicator were distribut-
ed as follows: the high level was found in 21.31% of the
students of the EG and 6.92% of the respondents of the
CG; the average level was found in 48.36% of the EG
respondents and 16.15% of the CG ones; and the low
level — 30.33% and 76.93% in EG and CG, respectively.

According to the perceptual and interactive compe-
tence indicator, the following results were obtained: at the
high level, this indicator was manifested in 22.95% of the
students of the EG and 10.76% of the students of the CG;
at the average level — in 52.45% and 14.61% of the EG
and CG respondents, respectively, and at the low level —
in 24.6% of the EG and 74.63% of the GC students.

The assessment of the level of non-verbal compe-
tence indicator was manifested at a high level in 22.13%
of the EG students and 9.23% of the CG ones, at the aver-
age level — 50.81% and 17.69% of EG and CG respond-
ents, respectively, at the low level, this indicator was
found in 27.06% of the EG students and 73.08% of the
CG students.

The assessment of the communication position indi-
cator has shown that the high level is peculiar for 18.03%
of the EG students and 6.92% of the CG ones, the average
level — 49.18% and 14.61% of the students of the EG and
CG respectively, and the low level is characteristic of
32.79% of the EG students and 78.47% of the CG ones.
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According to the reflexive skills indicator, the high
level was found in 27.86% of the EG students and 4.61%
of the CG ones; the average one — 60.65% and 14.61%
respectively, and the low one — 11.49% for the EG re-
spondents and 80.78% for the CG ones.

The self-esteem indicator was also assessed and the
following results were obtained: 31.96% of the EG stu-
dents and 6.15% of the CG students had the high level,
the average level was peculiar for 57.37% and 18.46% of
EG and CG respondents, respectively. At low level, this
indicator was observed in 10.76% of the EG students and
75.39% of the CG students.

The assessment of the pedagogical consciousness in-
dicator has shown that the high level is peculiar for
18.85% of students of the EG and 5.38% of students of
the CG; the average level — for 42.62% of the EG students
and 11.53% of the CG ones; the low level was found in
38.53% and 83.09% of the respondents in the EG and CG,
respectively.

Thus, the results of evaluating the maturity of the
pedagogical facilitation of the students-future teachers at
the final stage of the experiment in the EG are as follows:
the high level of pedagogical facilitation was peculiar for
22.56%, the average level — for 56.20%, and the low level
— for 21.24%. Concerning the CG, the results were as
follows: the high level — 5.62%, the average one —
14.,01%, and the low level — 80.37% of the students.

Conclusions

1. The specific character of modern teacher’s work
should reflect the constructive changes in the teaching
paradigm — shifting the emphasis in the direction of hu-
manization of school education. These processes are re-
flected by the phenomenon of pedagogical facilitation as a
method of pedagogical support of the students’ personal
growth and educational achievements. The following
indicators of the maturity of pedagogical facilitation of
future teachers were distinguished: empathy, emotional
intelligence, motivation for professional pedagogical
activity, pedagogical thinking, awareness of the specifics
of pedagogical communication, the need for communica-
tion, the ability for self-management in communication,
perceptually interactive competence, non-verbal compe-
tence, communication attitude, reflexive pedagogical
skills, self-esteem, professional self-awareness.

2. An experimental programme for the formation of
pedagogical facilitation of future teachers at a pedagogi-
cal university was designed, which envisaged the acquisi-
tion of special knowledge by students about the phenom-
enon of facilitation and mechanisms for its implementa-
tion into the work of school (knowledge of the role of a
modern teacher as a facilitator, adviser, tutor); gaining
experience in implementing mechanisms of pedagogical
facilitation by students (pedagogical support for students’
personal growth and their educational achievements).

3. The effectiveness of the implementation of the ex-
perimental programme for the formation of pedagogical
facilitation has been verified by comparing the data ob-
tained before and after the experiment. At the initial stage
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of working with experimental group students (according
to the experimental programme) and control one (who
were taught in a traditional way), the following results
were obtained: 2.69% of the EG students had the high
level, 10.44% had the average level, 86.87% had the low
level; in the CG respondents the high level was found in
3.88%, the average level — in 10.34%, and the low level —
in 85.78% of the respondents. After the experimental
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EKCITEPUMEHTAJIbHA IIPOTPAMA ®OPMYBAHHS IEJATOT'TYHOI
®ACHUJITAIII MAUBYTHIX YUATEJIB Y NEJATOI'TYHOMY YHIBEPCHUTETI

Y mociimKeHHI BUCBITICHO (YHKIIOHATBHUHA 3MICT (PeHOMEHA «IIearorivyHa (pacHiliTamis» Ta CXapaKTepH30BaHO
CBOEPIHICTh BUKOPHCTAHHA CyYacHHM YyYHTEJIEeM IMOTEHIaly MeAaroriyHoi ¢acmiitamii y Mexax mpodeciiHo-
MIeIaroTi9HOI MisUTBHOCTI B mkoii. Criuparodrch Ha pe3yiIbTaTH aHalli3y HayKoBOTO (GOHIY 3 poOIeMH, OCIiTHULIBKY
yBary 30CepePKeHO Ha IOoKa3HHKaxX c(hOpMOBAHOCTI MeNaroriyHoi Qacuimitaiii y cTyAeHTiB-Maii0yTHIX y4uTeNiB, npo-
BIZITHUMH 3-TIOMDK SKMX OOpaHO: eMNaTiiiHiCTh, (acHUIIITHBHICTb, EMOLIIHUI IHTENEeKT, MOTUBaLi0 Ha npodeciitHo-
MeIaroriuyny MisyIbHICTh, MIEAaroriyHe MUCICHHS, 00I3HAHICTD 31 Crelr(iKo0 MeIarorivHoro CIiIKyBaHHs, OTPE0y y
CHIUJIKyBaHHI, 3IaTHICTh /0 CAMOYIPABJIHHS y CIIUJIKYBaHHI, EPUENTHBHO-IHTEPAKTUBHY KOMIIETEHTHICTh, HEBEpOab-
HY KOMIIETEHTHICTb, TO3HIIII0 Y CIIJIKyBaHHI; pe(IeKCHBHI Nenaroriudi BMiHHS, CAMOOIIIHKY, NpodeciiiHy caMOoCBiIo-
MICTb. YPaxoByIO41 3MICTOBE HallOBHEHHs ()eHOMEHa TearoriyHol gacuiiTanii Ta moka3Huku i chopMoBaHoCTi, 0yJ10
PpOo3po0bJIeHO Ta peani3oBaHO Ha MPAKTHIN eKCIIEPUMEHTAIBHY Mporpamy (GopMyBaHHS MeNaroriyHoi (GacuiTamii y cTy-
NeHTiB-Mai0yTHiIX yunteniB. [Iporpama nepenbavana 30araueHHs MaTepianry HopMaTHBHHUX AuciuIutid («[lemarorikay,
«[Icuxomoris», «MeToauka BHXOBHOI poOoTH») iH(popMalielo mpo (HEHOMEHONOTIYHI 03HAKU (acuimiTarlii y poOoTi
BYMTENS,, 030POEHHS CTYJICHTIB 3HAHHSAMM OO0 CyYacHHMX POJILOBUX MO3HMIIIH Ieparora — QacuiitaTtopa, ensaizepa,
ThloTOpa. [lpakTuHuil 6iK POOOTH 31 CTyAEHTaMH IependadyaB BiAIpaIfOBAaHHSA HHUMH MEXaHI3MIB Ienaroriuyxoi ga-
CHIIITAIll — IeAarorigHoi MiITPUMKHA OCOOMCTICHOTO 3POCTAaHHS YYHIB Ta IENaroriYHOTO CYNPOBOAY iX HaBYAIbHHUX
JocsirHeHb. EdexTuBHICTh peanizalii eKcreprMeHTalIbHOT IporpaMy MepeBIpeHo IUIIXOM aHaNi3y JAWHAMIKH HPOSBY
KOYKHOTO ITOKa3HKKA JI0 Ta MIC/Is IPOBEACHHS pOOOTH 31 CTYACHTAMHU.

Kniouoei cnosa: dacuniranis, nenaroriuHa dacuititaiis, BUUTEIb-hacmiitaTop, GopMyBaHHs, MaiiOyTHI BUUTENI,
[Ie1arOT1YHUH YHIBEPCHUTET.
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