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perceived by people in different cultures, according to their age and social and life experience; as systems of values that
theoretically exist in the sphere of morality, ethics, spirituality, culture of a person and the society; as supreme social
value, which facilitates the emergence of other values; as a phenomenon of culture of a person and the society. The
phenomenology of human values of a personality, methodological grounds of education determinants, the principles
and laws of educating human values in students of classical universities help identify the processes of axiologically
structured personality formation and study further various theoretical assumptions of psychological and pedagogical
patterns of forming human values in the modern phase of classical universities functioning in Ukraine.
Keywords: phenomenology, values, human values, classical university, educational process, professional training, students.

Peyensenm: doxkmop meduunux nayk, npogecop O. I1. Pomanuyk
IHooano do pedaxyii 05.06.2015

VIK: 378.147+81°243
Nataliia Oskina,
PhD (Candidate of Pedagogical Sciences), associate professor,
Department of Western and Eastern Languages and Methods of their Teaching,
South Ukrainian National Pedagogical University named after K.D. Ushynsky,
34, Staroportofrankivska Str., Odesa, Ukraine

TOPICALITY OF INTEGRATED APPROACH TO
INTENSIVE FOREIGN LANGUAGE TEACHING

The research substantiates topicality of applying integrated approach to intensive foreign language teaching. Me-
thodological principles of intensive foreign language teaching and their relationship with methodological principles of
integrated approach to learning have been found. It is concluded that the vision of intensive foreign languages teaching
through the prism of integrated approach to educational process can provide accelerated mastering of foreign lan-

guages and their applications in various fields of learning, can combine lecture knowledge and practical experience.
Keywords: intensive teaching, integrated approach, methodological principles, topicality.

Problem statement. Globalization as a fundamental-
ly new state of international cultural relations demands
from modern education acquisition of new traditions as-
sociated with global civilization changes. In its turn, high
technology, information society, mobility at work and
acceleration of socio-political processes require from edu-
cation the construction of educational models that would
promote a more balanced, coordinated training and rapid
learning.

In our study a new approach to learning a foreign
language is considered to be an important aspect of mod-
ern education, because it is the possession of the largest
possible number of foreign languages that provides
people with the opportunity to find, collect, organize,
compare, analyze and synthesize information from a va-
riety of industries on various topics, fully presented by
various media means. In this context, intensive foreign
languages teaching through the prism of integrated ap-
proach takes on a new topicality. Such interaction can
provide accelerated mastering of foreign languages and
their applications in various fields of learning, combine
lecture knowledge and practical experience, strengthen
the knowledge acquired during training at the university
through their use in real life situations outside an educa-
tional institution.
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Review of recent researches and publications. The
term “intensive teaching” was first proposed by the Bul-
garian scientist Georgi Lozanov in the context of foreign
language teaching. That was him who established Re-
search Institute of Suggestology in 1966 in Sofia. Loza-
nov’s followers were G. Kitaygorodskaya, J. Schechter,
A. Leontiev, N. Smirnova, L. Gegechkori, V. Petrusyns-
kyi and others. They created their own methods of teach-
ing foreign languages, containing the elements of Loza-
nov’s technique.

In its turn, for the first time a pedagogical problem of
integration was formulated much earlier. Jan Amos Com-
enius pointed out that students in the learning process
should acquire rather knowledge system than fragmentary
information. Later, various aspects of integration were
examined in educational works of J. Locke and J. Pesta-
lozzi, who stressed the importance of generalization, or-
dering, systematization and integration of school know-
ledge [3].

Such scholars as Y. Abramov, J. Bim, S. Bodnar,
M. Ivanchuk, I. Zverev, L. Zenya, A. Kotkovets, R. Mar-
tynov, E. Makhmutova, L. Orel, E. Polat, N. Serdyukov,
M. Smirnov, M. Sova, E. Sukharevskaya, Yu. Tyunny-
kov, T. Kholostova, V. Fomenko, W. Black and others
considered problems of integrated teaching of foreign
language. Summarizing their achievements, it should be




mentioned that they defined integration as a union of sev-
eral subjects into one in which scientific concepts are
connected by general content and methods of teaching.

It should be noted that intensive foreign language
teaching within integrated approach was left out of sight
of these scientists that allows us to update the study of
this problem.

The purpose of the article is to justify the relevance
of applying integrated approach during intensive foreign
language teaching.

Major content. The concept of “intensive teaching”
is associated primarily with the names of psychotherapists
Georgiy Lozanov and practitioner Galina Kitaygorods-
kaya.

The foundation of learning process according to the
method of intensive teaching is to communicate in a for-
eign language, which is both the purpose of teaching and
the primary means and the condition of its attainment.
Communication in a foreign language penetrates the en-
tire learning process. Qualitative originality of the method
of intensive teaching is that a communicative goal in it
has become a reality. As a result, a targeted and efficient
technology of teaching has appeared, within which ade-
quate mechanisms for communication have been devel-
oped [4].

In order to fully understand the strategy of intensive
teaching it is necessary to highlight certain methodologi-
cal principles on which this study is based. But before
considering the aforementioned principles shall we focus
on integrated approach to teaching. After all, we are inter-
ested in whether intensive foreign language teaching
within integrated approach is topical and, accordingly,
whether the implementation of these principles within it is
actual.

Thus, integration is a process of interpenetration of
structural elements of different fields of study, accompa-
nied by generalization and complexity of knowledge. The
phrase “integration of teaching” is interpreted as “selec-
tion and union of educational material on various subjects
with the aim of a holistic, comprehensive and systematic
study of important cross-cutting themes; it is creation of
an integrated learning content of the subjects that would
be combined in a single unit of knowledge from different
fields”. This approach does not break the logic of each
school subject and at the same time provides the potential
interaction between them [2].

As aptly noted by Y. Abramova, a foreign language,
like no other discipline, is open to many interdisciplinary
connections to use information from other disciplines [1,
p. 97].

The main methodological principles that ensure inte-
gration while teaching foreign languages are: constant
correlation of theoretical knowledge with its use; lan-
guage skill in the system of mastering a language is not an
aim in itself, but an important means of formation, ex-
pression and improvement of a thought; active nature of
learning: mastering the language is to become an active
process which will provide organic combination of all
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four types of speech activity — listening, hearing, reading
and writing; language skills, speaking skills and abilities
should be considered either as a component or a condition
of developing training [3, p. 50].

Let us try to follow if the main methodological prin-
ciples of integrated education contradict methodological
principles of intensive foreign language teaching.

The methodological principles of intensive teaching
are: the principle of collective cooperation, the principle
of person-centered communication; the principle of role
organization of the educational process; the principle of
concentration in the organization of educational material
and training process; the principle of exercises multifunc-
tionality [5].

In our opinion, the principle of collective coopera-
tion and the principle of person-centered communication
do not contradict, but are also closely linked with all the
principles of integrated education.

The principle of collective cooperation is the leading
one in the method of activation which is the most famous
method in intensive teaching technique. This principle
binds the purpose of learning and education, describes the
means, methods and conditions of the educational
process. The educational process, which is based on this
principle, is characterized by students’ active communica-
tion with others, thus, broadening their knowledge, im-
proving their skills, creating optimal interaction among
them, forming collective relationships, which are the con-
ditions and means to enhance learning efficiency. Group
training contributes to occurring of additional social and
psychological incentives for training in a personality.
Moreover, the activation of communication between the
participants of the educational process leads to faster in-
formation exchange, transfer and assimilation of know-
ledge, accelerated formation of skills and abilities [5].

Thus, the principle of person-centered communica-
tion is based on influence of the character and style of
communication on implementation of educational purpos-
es. In a dialogue everyone is both the one who influences,
and the one that falls under the influence [5]. In commu-
nication a permanent relationship of theoretical know-
ledge with their use takes place. Communication is a fun-
damental characteristic of collective activity and of indi-
vidual’s activity in a team. The team gives the opportunity
not just to learn language knowledge (as an end in itself),
but to form, express and improve opinions [5]. In addi-
tion, knowledge of other people while communicating
provides active character of learning, which will provide
organic combination of the four types of speech activity —
listening, hearing, reading and writing.

Similar relationships of methodological principles of
integrated education can be traced to the principle of role
organization of the educational process, which requires
constantly active subjects of communication (all stu-
dents), who are not only limited to the perception of a
message, and the reaction to it, but also try to express
their attitude to it. Thus, there takes place a relationship of
theoretical knowledge with its use; mastering a language




is an active process in which the roles and masks in the
group are more conducive to the improvement of expres-
sion and opinion.

The principle of concentration in the organization of
educational material and training process is not only qua-
litative but also quantitative characteristic of the intensive
method. The concentration can be seen in various aspects:
concentration of learning hours, concentration of educa-
tional material [5]. In our opinion, a great richness and
density of communication, work diversity provided by
this principle promote organic combination of the four
types of speech activity — listening, hearing, reading and
writing and, again, provide a steady relationship with
theoretical knowledge and its application.

The principle of exercises multifunctionality reflects
specific system of exercises in the technique of intensive
teaching. In our opinion, it is connected with the principle
of integrated education, which claims that language
knowledge, speaking skills and abilities should be consi-
dered both as a component and a condition of developing
education. In accordance with the principle of exercise
multifunctionality, speaking skills formed in non-
linguistic terms are poor. Therefore, the most productive
approach to learning a foreign language is considered to
be the one that provides simultaneous and parallel mas-
tery of language material and speech activities [5]. Here
again we can talk about the correlation of this principle
with the other principles of integrated education, because
we are back to communication, which provides a perma-
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nent relationship of theoretical knowledge with its use,
the active character of learning (organic combination of
the four types of speech activity) and that the language
knowledge in mastering system is an important means of
opinion formation, opinion expression and opinion im-
proving. Exercises multifunctionality allows to realize
this approach. In the system of intensive training tech-
nique the use of every single grammatical form is carried
out with a series of exercises where, in changing situa-
tions, the same communicative intent is implemented.
Thus, any exercise is monofunctional for students but it is
always multifunctional for a teacher [5].

Conclusions. Analysis of methodological principles
of intensive teaching and their relationship with methodo-
logical principles of integrated approach allows us to as-
sert the consistency and relevance of the construction of
intensive foreign language teaching process on the basis
of integrated approach.

In our opinion, it is the vision of intensive foreign
language teaching through the prism of integrated ap-
proach to educational process organization which can
provide accelerated mastering of foreign languages and
their applications in various fields of learning, combining
lecture knowledge and practical experience, strengthening
knowledge acquired during training at the university
through their use in real situations outside educational
institutions.
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navchannia inozemniy movi [Principles of intensive

Hamania Onexcanopiena OcvKina,

KaHouoam neoazo2iuHux HayK, 00yeHm Kageopu 3axiOHux i CXIOHUX MO8 Ma MemoOUKU iX HAGUAHHS,
Iig0ennoyxpaincoruil HayionanrbHull neoazoziynuil yHisepcumem imeni K. /1. Yuuncoroeo,

eyn. Cmaponopmoghpanxiscora, 34, m. Odeca, Yxpaina

AKTYAJIBHICTb IHTETPOBAHOI'O IIIJIXOY
JIO THTEHCUBHOI'O HABYAHHS IHO3EMHOI MOBH

JocmimkeHHsT TOBOIUTh aKTYalbHICTh BUKOPUCTAHHS IHTETPOBAHOTO IMiAXOMy JO iHTEHCUBHOTO HAaBYaHHS iHO3e-
MHOT MOBH. PO3IIIHYTO METOIUYHI MIPUHIIMITH IHTCHCHBHOTO HABYAHHS 1HO36MHOI MOBH Ta iX BiJJHOLICHHS 10 METO/IH-
YHUX TPUHIMIIB iHTETPOBAHOTO IMiAXOMy 10 HaBdaHHS. OCHOBHHMH METOJAWYHHMH MPUHIMIIAMH, IO 3a0e3MedyIoTh
IHTETPAIlil0 B MPOIECi HABYAHHS 1HO3EMHOT MOBH, € HACTYIHI: TIOCTIHHUAN B3a€MO3B 30K TCOPETHYHHUX 3HAHB 3 iX BU-
KOPHCTaHHSAM; MOBHI 3HAHHS B CUCTEMi OMAHYBaHHS MOBH HE € CAMOIIULIIO, a € BAXKJIMBUM 3ac000M (hOpMyBaHHS, BU-
PaKEHHs Ta BJOCKOHAJICHHS JYMKH, aKTUBHHI XapaKTep HaBYAHHS: OMAaHYBaHHS MOBHU MMOBHHHO OYTH aKTHBHHM IIpO-
LecoM, SIKMH 3a0e3MeYnTh OpraHiuHe CHOIYYeHHS BCiX YOTHPHOX BHJIB MOBJICHHEBOI IisUTLHOCTI — CIIyXaHHS, ayailo-
BaHHs, YMTAaHHS Ta MUChMa; MOBHI BMiHHS, MOBJICHHEBI BMIHHS Ta HABHYKU TOBHUHHI PO3IJIAIATUCH K YMOBA Ta KOM-
MOHEHT PO3BUBAIOYOr0 HaBYaHHS. METOJUYHUMHU NPUHIUIIAMYU IHTCHCUBHOTO HABYAHHS € HACTYIIHI: TPHHIUI KOJEK-
TUBHOI B3a€MOJIii, IPUHIUII OCOOWCTICHO 30pi€HTOBAHOI KOMYHIKAIii, MPUHITUI POJIHOBOI OpraHi3aimii HaBYaIHLHOTO
MpOIIECY, MPUHIMIT CKOHI[CHTPOBAHOCTI OpraHi3allii HAB4YaJIbHOIO MaTepialy Ta HABYAIBHOTO MPOLECY, MPUHIIUII MO~
¢byHKIIOHATBHOCTI BOpaB. Byio BHSBICHO, 110 3a3HAYCHI MPUHIUIN HE CyNepeyaTh OJUH OAHOMY. TakuM YMHOM, MO-
JKHA 3pOOUTH BUCHOBOK, 1110 OaueHHs IHTEHCHBHOTO BUKIIAJIAaHHS IHO3EMHOT MOBH 4Yepe3 MPU3MY IHTErpOBAHOTO MiAX0-
Jly 10 HABYAJBHOTO IIPOLIECY MOKe 3a0e3MEeUUTH MIPUCKOPEHE OMAHYBaHHS 1HO3EMHHX MOB 1 1X 3aCTOCYBaHHS B Pi3HO-
MaHITHUX rajqy3siX HaBUYaHHs, MOXKE [TO€JHATH 3HAHHS, OTPUMAaHI Ha JICKI[iAX, 13 IPAKTUYHUM TOCBIIOM.

Kniouoei cnosa: inTeHCHBHE HaBYaHHS, IHTETPOBAHHUM IMiXi/l, METOJUYHI IPUHLIUIIY, aKTyaIbHICTB.

Hamanusa Anexcandposna OcvKuna,

KaHOuOam neoazo2uteckux Hayk, 0oyenm Kapeopvl 3anaoublX U 60CHMOUHbBIX S3bIKOG U MEMOOUKU UX 00YUeHUs,
FOoicnoykpaunckuii Hayuonanvuwili nedazoeudeckutl ynusepcumem umenu K. J]. Ywunckoeo,

ya. Cmaponopmogpanxosckas, 34, 2. Odecca, Yxkpauna

AKTYAJBHOCTBb UHTETPUPOBAHHOI'O ITOAXOJA K
HHTEHCUBHOMY OBYUEHHUIO UHOCTPAHHOMY A3bIKY

HccrnenoBanme MoaTBEpKIACT aKTyallbHOCTh MPUMEHEHHUS WHTETPUPOBAHHOTO TOAX0Ja K MHTEHCHBHOMY 00yde-
HUIO WHOCTPAHHBIM SI3bIKaM. BBUIM paccMOTpPEHBI METOAMYECKHE NMPUHIUIB WHTCHCUBHOTO OOYYEHHUs MHOCTPAHHBIM
SI3BIKAM U UX OTHOIICHHE K METOAMYECKUMHU MPUHITUIIAMH WHTETPUPOBAHHOTO MOAX0/a K 00yueHut0. OCHOBHBIMH Me-
TOAMYECKUMHU MPHUHIMIIAMH, KOTOpPble 00ECIeurBalOT HHTETPALIMIO B TpoIlecce 00yUeHUs] MHOCTPAHHBIM SI3bIKAM, SIB-
JIAIOTCSl CJIEAYIOIIME: MOCTOSIHHAs B3aMMOCBSI3b TEOPETUYECKUX 3HAHUU C UX HCIIOJIb30BAHHEM; SI3bIKOBBIC 3HAHUS B
CHCTEME YCBOCHUS S3bIKA SIBIISIOTCSI HE CAMOIICIIBIO, & BAYXKHBIM CPEACTBOM (DOPMHUPOBAHUS, BBIPAKCHHS U COBEPIICHCT-
BOBaHHUSI MBICIIM; aKTHUBHBIA XapakTep OOYYEHHs: OCBOSHHE sI3bIKa JIOJDKHO CTaTh AKTUBHBIM TMPOIECCOM, KOTOPBIH
00eCIIeunT OpraHNYHOE COYCTAaHNE BCEX YETHIPEX BUIOB PEUCBOU NEATEIHHOCTH — CIYIIAHUS, Ay JUPOBAHUS, YTCHUSI U
[IMChMA; SI3bIKOBBIE 3HAHUS, PEUEBbIE YMEHUSI M HABBIKU JIOJDKHBI PACCMATPUBATHLCS KaK YCIOBHE U KOMIIOHEHT pa3Bu-
BaloIIero 0O0yYeHUs. MeTOIMYeCKUMH TPUHINIIAMA HHTEHCHBHOTO OOYYCHHUS SBISIOTCSA CIEIYFOIIUC: TPUHIIAIT KOJI-
JIEKTUBHOTO B3aMMOJAEUCTBUSA, NPUHLHUII JIUYHOCTHO-OPUEHTUPOBAHHOW KOMMYHHMKAIMK; IPUHIIUIT POJIEBOM OpraHu3a-
UM Y9eOHOTO TpoIlecca; IPUHIIUIT CKOHIICHTPUPOBAHHOCTH OPTaHU3AINH YIeOHOTO MaTepraia U y4eOHOTO IpoIecca;
MIPUHIUI TTOTH(YHKIIHOHAIFHOCTH YIPaKHEHUH. BBITO BBIABICHO, YTO 00O3HAYCHHBIC MPUHIUIBI HE IPOTHBOpEUYAT
JIpyr apyry. OTcioaa ciieayeT BBIBOJ, YTO BHIEHHE WHTEHCUBHOTO TPEMNOIaBaHNsl MHOCTPAHHBIX S3BIKOB Uepe3 MpU3My
MHTETPUPOBAHHOTO TOX0Aa K y4EOHOMY TPOIIECCY MOKET 00ECIeUnTh YCKOPEHHOE OCBOCHHUE WHOCTPAHHBIX SI3BIKOB U
UX TIPUMEHEHHUE B PA3IMIHBIX 001aCTAX 00yUeHUs, MOKET OOBETUHNUTE 3HAHUS, TIOJyUYEHHBIC Ha JICKIUAX, U IPAKTHI -
CKHH OIIBIT.

Kniouesvie cnosa: iHTEeHCUBHOE 00y4eHNE, MHTETPUPOBAHHBIN MOXO0, METOINIESCKUE TIPUHITUIIBI, AKTyalIbHOCTD.
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