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Modern design education is developing amid rapid transformations
in visual culture, digital technologies, and the labour market, creating the
need to modernise approaches to the professional training of future
designers. Traditional reproductive teaching methods do not ensure the
effective development of practical competencies required for work in the
contemporary creative environment. In this regard, the use of Project-Based
Learning (PBL), which meets the requirements of competency-based and
student-centred  education, is becoming increasingly relevant.
Contemporary studies consider PBL an effective pedagogical model that
facilitates the development of professional skills through complex practical
tasks closely related to real professional activities [3; 5]. Within design
education, project activities play an important role in artistic and project-
based training by combining creative, analytical, and technological aspects
of a designer’s professional practice [1; 2]. A specific feature of
implementing PBL in fashion design education is the modelling of the
complete cycle of creating a design product: from problem identification,
visual research, and concept development to collection design, prototyping,
and presentation of the final result. Such an approach contributes to the
development of independent project decision-making, creative thinking,
and practical skills [4].
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Scientific research indicates that project-based learning positively
influences the formation of professional competencies among students,
particularly artistic design skills, teamwork, critical thinking, and
presentation abilities [5]. According to Guo P., Saab N., Post L. S., and
Admiraal W., the implementation of PBL in higher education enhances
student motivation and develops skills for solving real professional
problems [5]. In the context of design education, project-based learning
should be viewed not only as a teaching method but also as a holistic model
for shaping the professional thinking of future designers. Researchers
emphasise that modern designer training should be based on
interdisciplinarity, the use of digital technologies, and a practice-oriented
approach [1; 3]. This is especially relevant in fashion design education,
where professional activity combines artistic and imaginative thinking,
garment construction, material experimentation, and digital tools.

The practical implementation of project-based learning in fashion
design education encompasses work on capsule collections, upcycling
initiatives, digital fashion solutions, brand concepts, and visual
presentations. These educational formats simulate real professional
conditions and contribute to the development of project thinking, the ability
to work with constraints, and the adaptation of creative solutions to market
demands. An important feature of PBL is its orientation toward activity-
based and research-oriented learning. During project implementation,
students act not only as performers of educational tasks but also as
designer-researchers who analyse target audiences, work with visual
references, search for conceptual solutions, and present their own products.
This contributes to the formation of both professional competencies and the
individual creative position of future specialists. In contemporary
educational practice, PBL is actively integrated into studio-based learning,
where the educational process simulates the professional environment of a
design studio. This format involves collaborative discussions, interim
presentations, peer review, and work with real or close-to-real cases. Such
an approach promotes communication skills, the ability to justify design
decisions, and teamwork abilities. The practical effectiveness of project-
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based learning can be observed through practice-oriented forms of work in
design education that integrate creative, analytical, and technological
components of professional training (Table 1).

Table 1.
Features of Implementing Project-Based Learning in Fashion Design
Education
. . Traditional
Area of Activity Approach PBL Approach
Developing a complete
Fashion collection Creating separate capsule collection with
development sketches according to a |trend research,
3agaHa theme moodboards, material
selection, and presentation
Garment Practising technical De51gn1ng garmenj[s fora
. specific target audience and
construction schemes .
functional request
Work with Studying fabric Creating ‘?pcydmg projects
. . and experimental textile
materials properties .
solutions
Developing digital fashion
Digital design Learning software tools |models, presentations, and
3D visualisations
Presentation of Formal presentation to Publ-lc project defenge,
fashion show, or online
results the teacher :
presentation

Source: developed by the author based on [1-6].

As demonstrated in the table, project-based learning in design
education facilitates the transition from reproductive knowledge acquisition
to complex professional activity that models real working conditions of
designers. This format ensures the development of practical skills, creative
thinking, and the ability to work with project solutions. One of the most
relevant directions today is the integration of digital fashion and 3D
modelling into the educational process. Students work with CLO 3D,
Procreate/Sketchbook, Figma, and other digital tools that contribute to the
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formation of technological competencies in artistic and project-based
activities. Within such projects, students create digital fashion collections,
virtual fashion campaigns, and interactive presentations corresponding to
contemporary trends in the fashion industry. Furthermore, project-based
learning contributes to the development of soft skills necessary for
professional design practice. Through teamwork, students acquire
communication skills, time management, role distribution, and adaptability
to changing project conditions. This is particularly important in the context
of the modern creative economy, where designers operate at the
intersection of art, technology, and business.

Contemporary international educational documents developed by
OECD and UNESCO emphasise the importance of developing 21st-century
skills such as critical thinking, creativity, communication, adaptability, and
interdisciplinary interaction [7; 8]. Project-based learning creates
favourable conditions for developing these competencies through an
activity-oriented educational format. Therefore, the use of project-based
learning in design education promotes the development of practical skills
and professional competencies among future fashion designers, enhances
creative thinking, and improves students’ preparedness for professional
practice in the contemporary creative industry. The scientific novelty of the
study lies in examining project activity as a means of shaping the individual
stylistic identity of future designers by combining artistic, constructive, and
analytical components during professional training.
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