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THE INNOVATIVE POTENTIAL OF EMPOWERMENT
PEDAGOGY IN TRAINING FUTURE PRESCHOOL EDUCATION
SPECIALISTS IN THE CONTEXT OF DIGITALISATION

Relevance of the problem. The modern system of training future specialists
in preschool education is undergoing profound transformations caused by the
digitalisation of the educational space and a rethinking of the role of the teacher as
a subject of innovative activity. In the information society, empowerment pedagogy,
aimed at expanding the professional opportunities of future teachers, developing
their autonomy, responsibility, critical thinking, and ability for self-education and
self-realisation, is becoming particularly important [1]. This approach involves
reorienting the educational process from the acquisition of knowledge to the
development of the individual's inner potential, professional confidence and
leadership qualities. For future preschool educators, empowerment is a key factor in
developing pedagogical leadership and the ability to create an innovative,
collaborative, and emotionally safe educational environment for children. The use
of digital technologies in this context opens up new opportunities for personalised
learning, interactive communication, and the development of students' creativity and
professional mobility [2].

Analysis of recent studies and publications. In foreign literature,
empowerment pedagogy is seen as an approach that emphasises the active
subjectivity of learners, their participation in decision-making, and the development
of their ability to act independently. Classic reviews describe empowerment as a tool
for supporting children's rights, their democratic involvement, and the formation of
critical thinking. Domestic publications (A. Demyanchuk, V. Kremen, V. Lugovoy,
N. Nychkalo, P. Saukh, S. Sisoeva, O. Topuzov) focus on the need to develop the

information and communication skills of future teachers and to develop
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methodological approaches to the digitisation of teacher training. The problem of
training future teachers is reflected in studies (I. Bekh, N. Guzia, N. Kichuk,
O. Lavrinenko, L. Lukianova, O. Savchenko) that emphasise the need to integrate
theoretical and practical components of training, develop pedagogical skills, creative
activity and an innovative culture among future educators.

Research in the context of early childhood education (T. Andriushchenko,
A. Bogush, N. Gavrysh, I. Dychkivska, V. lvanova, |. Knyazheva, O. Kovshar,
K. Krutiy, N. Lysenko, N. Ruslana, O. Polovina), shows that digital tools can
strengthen the role of children as active participants in the educational process:
through project-based activities with information and communication technologies,
where children are given more space for initiative and exploration, and educators are
given models of collaborative interaction. Analytical reviews of the digital
transformation of education (V. Bykov, A. Burov, M. Leshchenko, S. Litvinova,
M. Marienko, O. Ovcharuk, V. Oleksiuk, V. Osadchy, S. Semerykov, O. Spirin,
M. Shishkina, A. Yatsishin) point to pedagogical priorities — the development of
digital literacy, the creation of digital environments for continuous education and
teacher training.

The purpose of the article is to provide a theoretical justification of the
essence of empowerment pedagogy and to determine the possibilities for its
Implementation in the process of training future specialists in preschool education
in the context of the digitalisation of the educational space.

Presentation of the main material. Modern pedagogical education is
increasingly focused on training a new type of specialist — one who is autonomous,
reflective, capable of creative self-realisation and adaptation in conditions of
constant technological change. In this context, empowerment pedagogy (expanding
opportunities, providing strength, confidence, subjectivity) is of particular
importance as an innovative strategy for the development of educational leadership
and professional independence of future teachers. Its essence lies in creating

pedagogical conditions in which students feel like active participants in the
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educational process, have the right to initiative, co-creation, decision-making, and
are responsible for their own professional progress [5].

In preparing future preschool educators, empowerment pedagogy is seen as a
means of shaping professional identity, developing critical thinking, pedagogical
leadership, and the capacity for innovative activity. The application of this approach
changes the traditional role of the teacher — they become a facilitator, mentor, and
partner who helps students realise their potential and become aware of their own
resources and ways to develop them. Empowerment-oriented learning involves
democratic interaction, joint planning of the educational process, support for
initiative, and reflection on achievements [3].

The innovative potential of empowerment pedagogy is a set of opportunities
that this pedagogical concept opens up for updating the content, forms and methods
of education with the aim of developing active, independent and responsible
individuals. In other words, it is the ability of empowerment pedagogy (pedagogy of
expanding opportunities) to create an innovative educational environment in which
each participant in the educational process not only acquires knowledge but also
gains experience in self-determination, self-realisation and influence on their own
educational trajectory. The main aspects of the innovative potential of empowerment
pedagogy are: a person-centred approach — reorienting education from teaching to
learning, where the student becomes the subject of the educational process; digital
integration — the use of digital technologies to support independent learning,
collaboration and the development of critical thinking; mentoring and co-creation —
replacing the traditional role of the teacher with that of a facilitator, partner and
mentor.

The innovative potential of empowerment pedagogy is particularly evident in
the context of the digitalisation of education. The digital environment creates
opportunities for personalised learning, open access to resources, network
interaction and self-presentation for future teachers. Online platforms (Moodle,
Google Workspace, Zoom, Padlet, Mentimeter, etc.) allow you to simulate

collaborative situations, create learning communities, and develop collective

32



educational projects. The use of digital technologies in combination with the
principles of empowerment contributes to the development of students' self-
management, communication, creativity, responsibility, and digital competence
skills [4].

Effective forms and methods of implementing empowerment pedagogy in the
process of professional training include: problem-based learning, project activities,
reflective practices, digital portfolios, mentoring, coaching and mentoring, and
group online discussions. Such approaches not only stimulate students' cognitive
activity, but also foster a readiness for self-development, cooperation, and
constructive resolution of professional situations. Digital services for creating
interactive educational products — video projects, blogs, electronic methodological
developments — occupy a special place, as they enhance students' sense of self-
importance and professional competence. The development of empowerment
competence in preschool students involves the integration of digital tools into the
teaching practice process. Virtual simulators, electronic case studies, and interactive
environments such as Metaverse for Education or ClassVR make it possible to
recreate pedagogical situations, simulate interactions with children, and analyse
pedagogical actions in a safe environment, which not only improves the quality of
professional training but also develops the ability to reflect, self-regulate, and take
professional responsibility.

Thus, empowerment pedagogy in the context of digitalisation is a powerful
resource for updating the content and technologies used to train future preschool
education specialists. It promotes the transition from a reproductive to an activity-
creative paradigm of learning, the establishment of subject-subject relations between
teachers and students, and the formation of a new generation of educators who are
confident, competent, capable of self-realisation and innovative activity in the digital
educational space.

Conclusions. Empowerment pedagogy is an effective concept for updating
the system of professional training for future preschool education specialists, which

meets the challenges of the digital age. Its essence lies in creating an educational

33



environment that promotes the development of students' subjectivity, autonomy,
critical thinking, and creativity. The integration of empowerment principles with
digital technologies ensures the formation of a new quality of pedagogical education
— one that combines technological competence with a humanistic orientation. The
practical implementation of empowerment pedagogy in the context of digitalisation
Is possible through digital platforms, online mentoring, project-based learning,
gamification and virtual educational communities, which contributes to the
formation of a generation of educators capable of self-development, innovative
activity and responsible use of digital resources in working with children.
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®OPMYBAHHS MEJIAKOMIETEHTHOCTI MAUBYTHIX
®AXIBIIB JOIKLIBHOI TA CIEIIAJIBHOI OCBITU 3ACOBAMHU
JISIJIBHOCTI CTYJEHTCBKOI MEJIATPYIIA
AKTyaJbHicTh mpodjemn. CydyacHa CHUCTEMa OCBITU IEPEXHUBAE TIHMOOKI
TpaHcopmallii, 3yMOBJIEHI ITU(POBI3AIIIEI0 CYCIUIBCTBA, JUHAMIYHUM PO3BUTKOM
1H(OpMAIMHUX TEXHOJOTIH 1 3pOCTaHHSAM poJii Meaia y (OpMyBaHHI CBITOIIISIY
0coOMCTOCTI. YTIPOBAKCHHSI MENIa0CBITH B YKpaiHi € BaKJIUBOI CKJIaJO0BOIO
MOJIEpHI3allii OCBITHU. Y TaKUX yMOBaxX 0COOJIMBOI aKTyalIbHOCT1 Ha0yBae npodiemMa
dbopMyBaHHS MeA1aKOMIIETEHTHOCTI (DaxiBIlIB JIOMIKIIBHOI Ta CTICIIaJbHOI OCBITH.
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BUCBITJIIOIOTbCS ~ MHUTAHHS  (OPMYBAaHHS  MEA1aKOMIETEHTHOCTI  MalOyTHIX
MEJaroriB, po3BUTOK Y HUX KPUTHYHOI'O MHCIICHHS, 1HQOPMALIITHOI KyJIbTYpH Ta
yMiHb TIpaIfoBatu y mMeaia. BogHnodac icHye motpeba y BIpOBaKEHHI MPAKTUKO-
OpIEHTOBAaHUX MoOJENEeH, 30KpeMa uepe3 HepopMaiabHI OCBITHI MPAKTHKH, SKI
3a0€3Meuyl0Th PO3BUTOK MPOQECIHHUX KOMIETEHTHOCTEH CTYACHTIB Y PEaIbHUX
YMOBAX AiSUIBHOCTI.
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