INEJATOI TYHMN ANEMARAX
«AKTYAJILHI ITPOBJIEMIA
II;OII]KIJIBHOI OCBITH:
TEOPIA TA IMPAKTHIKA»

bHOI OCBITH: TEQOP

3}]06}’33‘113 BHIIIOI OCBITH 1 MOJIOAHX YICHHX

(6 nucmonada 2025 poxy)

AKTYAJIbHI IIPOBJI




MIHICTEPCTBO OCBITU I HAYKH YKPATHU
Jlep>xaBHuM 3aKiaj
«[TIBAEHHOYKPATHCHKHMI HALIIOHAJIbHUI
[IEJATOI'TYHUM YHIBEPCUTET imeni K. JI. VIIMHCBKOI'O»

PAKYJIBTET JJOWKIJIbHOI IIEJATOI'IKHY TA IICUXOJIOTIT
KA®EJIPA CIMEMHOI TA CIIELIIAJILHOI
IEJATOI'IKU 1 IICUXOJIOT' T

30ipHuk MarTepiaJiB
V Bceykpaincvkoi kongepenuii
3000y6auie euuioi oceimu i MOJ100UX YUEHUX

AKTYAJIBHI TIPOBJIEMHA
JOIKIJIBHOI OCBITH:
TEOPISI TA IPAKTUKA

Bunyck 5
6 mucronana 2025 poky

Ooeca
Buoasnuymeo TOB «Jlepadpyx»
2025 pik



PexomennoBano a0 apyky BueHnoro panoio yHiBepcuUTETy
Hepxasuoro 3aknany «lliBneHHOyKpaiHChKHMI HaliOHANBHAN TIeqa-
roriuauii yHiBepcuteT imeHi K.J[. YmmaCchKOTO» (TIpoTOK0T NoS Bix
30.10.2025).

Peunenszentn:

JIncronag O. A. — IOKTOp TienarorivHuX Hayk, mpodecop, 3aBi-
nyBad kadenmpu momkinbHOI memaroriku, /3 «lliBneHHOYKpaiHCHKUMiT
HalioHaNbHUH Negaroriyanii yHiBepcuteT iMeHi K. /1. YIIMHCEKOTOY;

Ba6uyk O. I'. — xaHAWAAT MCUXOJIOTIYHUX HAYK, OLEHT, 3a-
BimyBau kadempu rcuxonorii Ta nemaroriku, Onecbkuidl nepaBHUIN
YHIBEPCHUTET BHYTPIIIIHIX CIIPaB.

[legaroriunmii ambMaHax «AKTyalbHI TIPOOJIEMH TOMIKITHHOT
OCBITH: TEOpisl Ta MPaKTHUKay: 30ipHUK MaTepianiB V BceykpaiHchkoi
KoH(pepeHIii 3100yBaviB BUIIOT OCBITH 1 MOTOUX yueHHX (6 JucTOo-
maga 2025 poky). Oneca: Bumasauurso TOB «Jlepampyk», 2025.
Bum. V. 272 c.

ISBN: 978-617-7768-55-4

Opranizauiiinuii komirer:

Borym A. M. — pidicauii unen HAIIH Vkpaiuu, pnoxrop
NearorivHuX Hayk, npogecop (ronosa);

Cropox B. B. — kanmunmar neaaroriuyHux Hayk, JOLEHT, 3aBilyBad
Kadenpu ciMeiHOi Ta creniaJbHOl MeJarorikk i ICUXoorii (3acTyIHUK
TOJIOBH);

Kasunina I'. K. — kagaugar neqarorivHux Hayk, AOICHT, JOICHT Ka-
(denpu ciMeifHOT Ta creniadbHOI MEeAATOTIKH 1 TICHXOJIOTI1 (BiIMOBIqaTEHUI
cekperap);

Bynrakosa O. FO. — 1OKTOp NCHXOJNOTIYHUX HAyK, JOLCHT, AeKaH (da-
KYJBTETY IOUIKITBHOT MIeJaroTiK| Ta ICHXOJIOTIT;

Ty6uuko FO. O. — crapumii Bukiagad kadenpu ciMeilHoOT Ta crieriaib-
HOI IeIaroriky i ICUXoJIorii.

Mamepianu 36ipuuxa 8i0obpasicaroms HAYK08i 00CHiOJCeHH s T iX pe-
3yIbmamu, 3000ymi 8 npoyeci HayKko8o-00CaiOHOI pobomu cmyoenmie ma
MONIOOUX HAYKOBYI8, AKI HABUAIOMbCA Y 3aK1a0aX 8uwoi oceimu Yxpainu.

BionogioanvHicmo 3a 3micm, mounicms yumam, npizeuwy i npeocma-
8l1EHUX OAHUX Hece asmop.



JIBHOTO BIKY. . tvteuteeessteessssnesssssessssseessseesssseessssesssssesssssessnsnsesnsees
Ckopoxoo O. O. CninbHa IisSIBHICTE JOPOCITUX 1 Ji-
TeH SIK YNHHHUK (POPMYBaHHS IMO3UTUBHUX B3a€EMHUH Y CiM 1....
Xnano A.C. Meromuka poOOTH 3 KapTUHKaMH 3
TUTBMU PAHHBOTO BIKY ... vtenttttententeanteneenneaneannenneansns
babuyk M. I., Xpucmosa H. C. ®opmyBaHHS BOJIBOBOL
peryisiiii B yMOBaX 1HIHMBITyaTbHOI CIIOPTUBHOI JISUTEHOCTI. ..
Hlxkypxa O. B. Meroauka oprasxi3zaiii ¢i3KyJIbTypHO-
03710poBY0i po6oTH B cydacHOMY 3J1O..........ccovviinnn.ain.
Krymova N. O., Azarkina O. V. The role of isotherapy
in the formation of the emotional-volume sphere of elderly
PreSCROOIEIS. .. .ot
Cojocari L. Fundamente organizational-pedagogice
ale formarii competentei profesionale a cadrelor didactice in
educatia pentru sanatate. ...,
Ohrimenco (Botan) A. Perceptii parentale privind
utilizarea tehnologiei In copilaria timpurie: perspective
educationale pentru o mediere digitald constienta..............

Poznaia I11. Ocod1uBoCTI iHKJII03MBHUX MiTX0AIB
Koeunina B. I, Koowcemsakina B. B. Irposi meroau y
MICUXOJIOTTYHIM KOPEeKIii KOMyHIKATUBHUX TPYAHONIIB TiTEH
cTapuioro JOMWKUIBHOTO BIKY 13 3[IP.......occoiii
Kopeyn JI. M. JlocnipkeHHS 1HKIIFO3UBHOI KOMIIETEH-
THOCTI MAHOYTHIX BHXOBATEITIB. ... veeuvveiureeireaneeesieesnreessneanneenes
Jlimosuenko O. B., Jlucumenxko A. b. OcobIMBOCTI pPo3-
BUTKY JIOBUTBHOT YBar y JiteH i3 MOpyIIEHHSIMUA MOBJIECHHSL. ...
Jlimoguenxo O. B., Pocoseyv A. C. Bukopuctanss me-
TOJIB Ka3KoTeparlii JIs1 PO3BUTKY MOBJICHHS Y JITeH JIOIIKi-
JIBHOTO BIKY..eveeuteesueeetteasseeasseesseesseessseanseesnnesseessseeseesnnsennes
Ilapybcoka O. B. Po3BUTOK MOBJIEHHS Y AITEH CTapILIOro
JOMIKUTLHOTO BIKY (Ha MPUKIAMIL JITEH 3 BAIAMH CIIYXY)...........
Krymova N. O., Zorochkina T. S. The role of art-
therapy in the formation of an inclusive educational envi-
ronment in preschool institutions.....................oooevennen.
Tubychko Y. O. Peculiarities of communicative speech

~4~

74

80

86

91

97

108

115

127

147

153

160

168

176

183



THE ROLE OF ART-THERAPY IN THE
FORMATION OF AN INCLUSIVE EDUCATIONAL
ENVIRONMENT IN PRESCHOOL INSTITUTIONS

PhD in Psychology, Associate Professor N. O. Krymova
Master’s Student T. S. Zorochkina

Inclusive education of children with disabilities in pre-
school institutions is today one of the priority areas of devel-
opment of the national education system. The preschool period
is recognized as key for the formation of basic social, commu-
nicative and emotional skills that determine the success of the
child's further adaptation in the school environment and society
as a whole. At the same time, the specific needs of children
with special educational needs (SEN) require an integrated ap-
proach that combines pedagogical, psychological and correc-
tional methods. One of the most effective means of supporting
the development of such children is art therapy — a technology
that uses creativity as a tool for emotional expression, self-
regulation and socialization. In the conditions of an inclusive
preschool, art therapy helps to relieve internal tension, improve
communication skills, develop creative potential, and also con-
tributes to the formation of positive self-esteem.

Despite the positive global trends in the use of art-
therapy in inclusive education, this direction in the modern re-
alities of the country is at the initial stages of development and
requires scientific substantiation, methodological support and
implementation in practice. Given the importance of early sup-
port for children with SEN and the lack of research in this area,
the study and implementation of art therapy methods in the
work of preschool educational institutions is relevant and has
significant social significance.

According to the results of domestic research, the main
difficulties in implementing inclusion in preschool educational
institutions are associated with the low level of staffing (in par-
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ticular, the lack of defectologists and teacher assistants), a lim-
ited number of adapted didactic materials, as well as the lack of
architectural accessibility in most preschool institutions [2; 3].
In addition, the lack of uniform standards and algorithms for
cooperation with medical institutions creates additional diffi-
culties in providing comprehensive support to children with
multiple developmental disabilities.

Special attention is paid in the research to the role of in-
clusion in preschool age in the formation of a tolerant attitude
towards children with special needs among peers. At the same
time, there is often a contradictory attitude towards the inclu-
sive approach among pedagogical workers: although a positive
attitude prevails, in practice teachers are not always confident
in their own professional readiness due to a lack of practical
experience and methodological support [2].

Due to the heterogeneity of the composition of inclusive
groups in preschool educational institutions, the content of the
educational process should be as flexible and variable as possi-
ble, adapted to the individual needs and capabilities of each
child with special educational needs. This requires not only dif-
ferentiation of program material, but also the development of
specialized educational standards for individual categories of
children, which will ensure their full access to preschool educa-
tion. It is also important to overcome barriers associated with
the complexity of mental development or the child’s inability
to absorb the typical amount of knowledge, as well as to take
into account the needs of children who have reached a level of
development close to the normotypical, but still require an in-
dividualized approach.

In the context of inclusion, the introduction of art therapy
as one of the effective tools of pedagogical and psychological
support is becoming increasingly relevant. Art therapy tools —
drawing, modeling, music, sand therapy, fairy tales, move-
ments and dramatization — allow not only to gently influence
the emotional state of the child, but also contribute to the de-
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velopment of communication, reducing anxiety, the formation of
social skills and positive self-esteem. Art-therapy techniques are
especially effective in working with children who have speech
difficulties, autism spectrum disorders or emotional-volitional
difficulties, as they provide non-verbal channels for expressing
feelings and thoughts. In view of this, we offer a set of practical
recommendations for preschool educational institutions:

1. Systematic professional development of teachers and
assistants. It is necessary to introduce short-term certificate
programs with a practical focus, which cover not only sensory
integration methods, speech therapy games and behavioral
management strategies for children with autism, but also basic
skills of art-therapy activities. Educators should be able to use
creative techniques as a means of supporting a child in a group.
Such training should be based on modern educational and
methodological materials developed by Ukrainian specialists.

2. Integration of parents into the educational process.
Practice shows that the effectiveness of inclusion largely de-
pends on the participation of the family. Regular consultations,
trainings and parent clubs should also include familiarization
with the possibilities of home art therapy, which will allow par-
ents to support the emotional state of the child outside the insti-
tution and form a single correctional and educational space [2].

3. Adaptation of the educational environment through
game and sensory materials. The institution should be provided
not only with adapted didactic materials (sensory panels, cards
with pictograms), but also with creative materials for art thera-
py work: paints, plasticine, natural materials, sand tables. Such
an environment promotes the child's active self-expression, the
development of fine motor skills and the reduction of psycho-
emotional tension.

4. Implementation of early intervention programs. At the
level of a preschool educational institution, it is important to
integrate the educational component with correctional and de-
velopmental work, including art therapy classes. Early care, in
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particular through fairy tale therapy, isotherapy or sand thera-
py, has a significant positive impact on the emotional devel-
opment of children with complex disorders and their readiness
for school inclusion [1].

5. Formation of multidisciplinary support teams. In the
psychological and pedagogical support team, it is advisable to
include a specialist knowledgeable in art therapy methods (for
example, a practical psychologist or social educator with ap-
propriate training). The team’s work should be based on an in-
dividual educational route, which involves the use of creative
approaches to each child [3].

6. The use of art therapy to support the emotional and
psychosocial development of children with SEN. Art-therapy
in preschool institutions can play a key role in reducing the
level of anxiety, aggressiveness, hyperactivity, as well as in the
development of emotional sensitivity, the ability to empathize,
self-regulation and self-awareness. For children with special
educational needs, artistic activity becomes not only a way of
creative self-expression, but also an alternative means of com-
munication — especially in cases where verbal skills are im-
paired or insufficiently formed. Practice shows that such meth-
ods as: isotherapy (drawing, application, modeling); music
therapy (listening to music, singing, rhythmic exercises); sand
therapy; fairy tale therapy; drama therapy (role-playing, stag-
ing, puppet theater) have a significant therapeutic effect. They
help the child feel safe, learn to recognize and express emo-
tions, reduce internal tension and contribute to the formation of
a positive self-image. Of particular importance is group art
therapy, which is implemented in the format of joint activities
of children with different types of development. This approach
promotes social integration, the development of empathy, ac-
ceptance of diversity and skills of cooperation in the team.

6.1. Taking into account the art therapy approach in indi-
vidual educational routes. The individual educational route of a
child with SEN in a preschool educational institution should
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include not only pedagogical, but also psycho-emotional goals.
In this context, it is advisable to provide for the systematic use
of art therapy classes in a weekly schedule. This may be, for
example: a weekly class with elements of isotherapy or fairy
tale therapy accompanied by a psychologist; integrated creative
tasks during educational classes (for example, drawing emo-
tions, creating stories based on one’s own experience); free
creative activity in sensory zones as a means of relaxation after
active activity.

6.2. Training teachers to use art-therapy. To implement
the art therapy approach in an inclusive preschool, methodo-
logical support and professional training of teachers are neces-
sary. Educators and assistants should have basic art therapy
techniques, be able to select exercises according to the age,
type of disorder and emotional state of the child. The following
is recommended: development of methodological recommen-
dations on art therapy for a preschool educational institution;
conducting master classes, supervisions and trainings with spe-
cialists in the field of children's art therapy, etc.

6.3. Monitoring the effectiveness of art therapy support.
Assessment of the impact of art therapy on the development of
children with SEN should be carried out regularly, using both
qualitative and quantitative methods. It is advisable to conduct
individual observations, fill out cards on the dynamics of the
child's emotional state, and also conduct questionnaires with
parents and teachers regarding changes in the child's behavior,
well-being and social activity.

6.4. Creating an inclusive, emotionally safe environment.
Art therapy helps create a psychologically safe space where
every child, regardless of their developmental needs, can be
accepted, heard, and supported. The introduction of art therapy
approaches into the daily life of a preschool educational institu-
tion allows not only to develop the child, but also to form an
inclusive culture among all participants in the educational pro-
cess: children, teachers, and parents. The integration of art
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therapy methods into the inclusive educational environment of a
preschool educational institution is an effective way to develop
the emotional, social, and cognitive potential of children with
SEN. It also contributes to the humanization of pedagogical in-
teraction, the establishment of partnerships with families, and
the improvement of the quality of inclusive education in general.

Analysis of modern domestic research confirms the im-
portance of preschool age for the development of children with
SEN and the formation of an inclusive environment. Art-
therapy is an effective means of emotional, communicative and
social support for such children in special educational institu-
tions. At the same time, in practice, inclusion is hampered by a
shortage of personnel, a weak material and technical base and
limited empirical research. Further implementation of art ther-
apy techniques and systematic scientific support of their effec-
tiveness is necessary.

Thus, to increase the effectiveness of inclusive education
in preschool, it is advisable to: integrate art-therapy approaches
into the daily practice of the preschool educational institution;
strengthen the human resources potential of institutions
through the training of specialists, in particular educators with
basic art-therapy skills; provide methodological support and an
educational and material base for the implementation of art
therapy programs; increase the participation of parents in the
development of individual educational routes using art-therapy.
All this will contribute to the formation of not only an inclu-
sive, but also an emotionally supportive educational space that
meets the needs of each child.
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PECULIARITIES OF COMMUNICATIVE SPEECH
DEVELOPMENT OF ELDER PRESCHOOL
CHILDREN WITH MODERATE MENTAL DELAY

Senior teacher Y. O. Tubychko

Language and speech play a key role in the mental de-
velopment of a child. The involvement of a child in the world
of language provides him with the opportunity to actively en-
gage in cognitive activity and communication, which ultimate-
ly affects the formation of the child's basic mental processes.
Therefore, violations of language perception and its production
(speech) negatively affect the development of cognitive activi-
ty, communication and social adaptation of the child.

In special pedagogy, there are separate theoretical and
experimental works devoted to the comprehensive study of
communicative and speech activity of children with moderate
mental retardation, as well as recommendations for the correc-
tion of violations of their speech development. However, there
are no studies that address the issues of communicative and
speech development of such children, which are implemented
during interaction with whole statements, mastering the skills
of organizing dialogical interaction and coordinating speech
behavior at the discursive level, which determined the direction
of further research [5].
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