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HELMUT FIGDOR’S PSYCHOANALYTIC PEDAGOGY: IN-DEPTH
PSYCHOLOGICAL ASPECTS OF THE WORK OF A PSYCHOANALYTIC-
ORIENTED TEACHER AT AN INSTITUTION OF PRE-SCHOOL
EDUCATIONAL

The problem urgency. Helmut Figdor points to a common prejudice — that
educational errors arise mainly due to incorrect pedagogical views. He singles out the
main principle of psychoanalytically-oriented teacher’s work at a preschool educational
institution: if the teacher wants to help the child, then it is necessary, first of all, to
understand the essence of the parents’ problem, that is, to forget about the child’s
problem for a while [5]. If parents feel that the teacher is interested in their problems,
we can talk about the beginning of a relationship of trust and constructive work to
realize that they need help. Only after that, the child-oriented conversation begins, as
parents will be able to perceive recommendations as support, and not as criticism and
encroachment on the personal sphere.

If earlier the preschool educational institution was considered by many families
only as a social institution that allows you to simply leave children under supervision,
today no one denies its educational role. Tiredness at work, overloading of older
children in the family at school, double responsibilities of a working woman and many
other things leave parents very little time to raise their own children, joyful
communication with them. And in this situation, responsibility for education is
unknowingly transferred to the preschool educational institution [2].

Analysis of recent research and publications. The study of A. Freud, M. Klein,
D. Winnicott, R. A. Spitz, M. Mahler, B. Bettelnem, A. Aichhorn, F. Dolto, A. Neill
and others is devoted to the problem of extrapolation of psychoanalytic theory into

pedagogical practice.
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The purpose of the article. To reveal the deep psychological aspects of the
psychoanalytically oriented teacher’s work at a preschool educational institution in
Helmut Figdor’s psychoanalytical pedagogy.

Presentation of the main material. The Austrian teacher-psychoanalyst
H. Figdor singles out the reasons for the internal parents’ conflict, which lead to
unconscious aggression towards the child:

1) out of love for the child, parents may give up their own career and
unconsciously reproach them for this sacrifice;

2) one of the divorced parents transfers feelings related to the husband (wife) to
the child and experiences related disappointments as if they were dealing with an adult
partner;

3) the father is jealous of his wife for the child, because the child «takes away»
from her the central place in the family;

4) children do not live up to the expectations placed on them in their
development.

If parents of a preschooler have ambivalent feelings, they should learn to admit
to themselves aggressive feelings towards the child. But even if parents understand that
they feel something similar, they cannot in any case admit it to themselves, let alone
openly tell about such theirs «shameful feelings» to those who take a moralistic attitude
towards them, which causes an unbearable feeling of guilt.

Added to this is the parents’ powerlessness, caused by the children’s growing
demands and desires, to which they do not know how or cannot respond authoritatively,
and the conflicts that constantly arise make them suffer. This is reflected not only in the
family atmosphere, but also makes the preschool educational institution in these
parents’ eyes (most often unconsciously) an institution that should compensate for their
own pedagogical incompetence.

The preschool educational institution, thus, becomes for these parents an
important guarantor of their mental balance. On the one hand, it makes it possible to
preserve their usual lifestyle, and on the other hand, it frees them from feeling guilty

about children, eliminates the fear of their own pedagogical incompetence, which can

61



lead to problems in children’s development. This parents’ sense of confidence is very
unstable and easily destroyed, it is only necessary for the educator to talk to them about
their responsibility and about the fact that:

1) the child’s problems reach their roots in the family;

2) solving the child’s problems is the parents’ task [3].

Acknowledging this leads to a sense of own inadequacy. In parents, a latent
sense of guilt is activated because the child does not receive enough attention from
them. Parents are sorry to hear that the child in the group is much more «obedienty
than at home. For many parents, the thought that a teacher can cope with a group of
children, which a family cannot achieve with one child, means a painful loss of their
sense of self-sufficiency. Therefore, most parents do not take their children’s
problems seriously, they deny or downplay them, blame (in return) educators or
avoid conversations with educators by simply not appearing at the preschool
educational institution [6].

In the position taken by many parents regarding the preschool educational
institution, an extremely «infantile» (irrational) relations pattern is observed, which
is completely opposite to a rational, that is, «adult» problem understanding.

H. Figdor points to the fundamental, decisive role of the first parent meeting
in a preschool educational institution. The first parents’ meeting lays the foundation
for parents’ perception (consciously or unconsciously) about the preschool
educational institution. Most directors begin their speech with organizational issues:
detailed information about working hours, pay, or others such as food, sleep,
excursions, clothing, and more. Parents are invited to actively work together (or
listen to complaints), the importance of cooperation is emphasized, etc. Thus, the
situation is strikingly reminiscent of the first teacher’s or school director’s speech to
schoolchildren at the beginning of the school year, the task of which is to remind
minors of their responsibilities [1].

H. Figdor developed an algorithm for meeting with children’s parents at a

preschool educational institution at the beginning of the year:
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1. Greetings. Thanking the parents for their decision to send the child to
preschool (this frees the parents from feeling guilty towards the child for this step).

2. A brief description of the pedagogical functions of educational group.

3. Appeal to parents for cooperation (instead of remarks), especially regarding
awareness of psychological problems in the family that may affect the child. A child
comes to a preschool educational institution with a burden of domestic problems,
they are reflected in his behavior, educators must know about these problems and
react correctly. This requires constant communication with parents, it should not
take much time, it is enough to exchange information in the morning and in the
evening.

4., Parents’ motivation. In all families, there are conflicts, punishment of
children, a father’s long or frequent absence, death of a loved one, problems with
brothers and sisters, negative mental state of one of the parents. The discussion of
such problems shows that, firstly, these are common difficulties for educators and,
secondly, such things happen quite often in life and are «pedagogical everyday life»,
which should not be ashamed.

5. Informing and sharing experiences will also help parents better understand
their child, because they mostly see how their child behaves with them, and do not
know how he behaves without them (most children behave differently in different
situations). It is explained to parents that children in the group are usually more
disciplined than at home. This fact makes most parents think that they simply do not
know how to deal with children, but this is not the case (where the relationship is
more intense, conflict situations are more likely to occur).

6. The final part. Parents are informed that educational problems are
inevitable and educators who have many years of work experience can better solve
difficult situations than a mother or a father. Parents should be assured that they can
always count on friendly advice and help [4].

Conclusions. H. Figdor, one of the first psychoanalyst teachers, drew
attention to the importance of educational work with the parents of preschool

children, believing that parents and their improper upbringing are blaming for most
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of the problems that arise in children. He proposed a clear algorithm for establishing
interaction in the «child — parents — preschool educational institutiony system.
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NICUXOJIOT1i, 0COOJMBO B KOHTEKCTI JOUIKLJIBHOI OCBITH. BaxiIuBICTh paHHBOrO

PO3BUTKY MOBJICHHEBUX HABUYOK € OYEBHUJIHOIO, OCKIIBKM BOHM BIIIrparoTh
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