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HOACHIOBAJIBHA 3AITMCKA

Jlns1 3100yBadiB, MaliOyTHIX BUKJIa/a4iB aHTJI1HCHKOT MOBH, 1151 OCBITHSI KOMITOHEHTA
€ OJIHIEIO 3 KIIIOYOBHUX Y TXHIN mpodeciiiHiil miAroToBLl, ii 3HaYeHHS Ta HEOOX1AHICTDH
BaYKKO MEPEOIIHUTH. 3a3HaueHa HaBYaJIbHA JUCIMILIIHA CTABUTH NIEpe]l HUMU 3aBIaHHs
HE JIMIIIE 3p03yMITH IPUHITUIIN 1 MEXaH13MHU MOBHOI B3a€EMO/I11 B PI3HUX COIIIOKYJIBTYPHHUX
KOHTEKCTaX, aHaJli3yBaTH 1 KPUTUYHO OCMHCIIIOBATH MOBHI SIBHINA, a W AaKTUBHO
BUKOPUCTOBYBATH OTPHMMAaHI 3HAHHS Y MPAKTUYHUX CUTYAIlIIX. BaXXJTMBUM acrieKTOM €
TAKOX MDKIMCUMIUIIHAPDHUN XapakTep L€l HAaBYAJIbHOI IUCUUIUIIHHU, SKa MOEIHYE
€JIEMEHTHU JIIHTBICTUKHU, TICUXOJIOT1i, COI[I0JIOTii, pUTOPUKH Ta MEIArorikKu, 10 J03BOJISE
3100yBavyaM OTpUMAaTH BCEOIYHE YSABICHHS PO MPOIECH KOMYHIKAIIIi.

Mema naséuanvnoi Oucyunainu. po3yMiHHS 3100yBayaMU BUINOI OCBITA OCHOBHUX
MOHSATH TEOPIi Ta MPAKTUKU MOBHOI KOMYHiKallii; () OpMyBaHHS HABUYKHU CIIOCTEPEIKECHHS
3a (PYHKI[IOHYBaHHSIM MOBM Y pEaJIbHIN KOMYHIKallii; po3Mi3HABaHHSI Ta TOSCHEHHS
(yHKIIOHYBaHHSI BepOalbHUX Ta HEBEpOaJbHUX 3acO0IB aHTJIOMOBHOI KOMYHIKAIli Ha
IPaKTUYHOMY Matepiaii Ta eeKTUBHA peai3allis aHTJIOMOBHOT'O MOBJICHHS Y HayKOBIi
Ta AUJAKTUYHIN cepax CHIIKyBaHHS.

Ilepedymosu onsn eueuennsn oucyunainu. s BUBYCHHS HABYAJIBHOI JTUCIMILUTIHA
«Teopiss Ta mpakTHMKa MOBHOI KOMYHIKaIlli (aHriiiickka MoBa)» 3700yBayl MarOTh
OTIAaHYBAaTH 3HAHHS 3 TAaKWX HaBUYAJIBHUX TUCIHUILIIH, sk «[lemaroriuna puTopuka,
«AHrmiicbka MoBa: ipodeciitHuil piBeHb», «Teopis Ta METoIMKa MOBHOTO aHAITI3Y».

Ouikyeani npozpamui pe3yibmamu HAGUAHHAL.

1. TIPH-2. Bectn KOHCTPYKTHBHI [1aJIOTH, CHPUSTH KOJEKTUBHIN (KOMaHJIHIN)

po0OTI, amanTyBaTUCs 10 PI3HUX CTUJIIB Ta TOTPEO CIiBPO3MOBHUKIB.



2. TIPH-3. Po3ymiTu pI3HOMaHITHOCTI KYJIbTYPHHUX KOHTEKCTIB, €()EKTHBHO
BUPIIIYBaTH 3aBJaHHS MEAAroriyHoi MIsIBHOCTI Y B3a€MOJII 13 Cy0'€KTaMu OCBITHBOTO
IPOIIECY, K1 MPEJICTABIISIIOTh P13H1 KYJIbTYPH.

3. TIPH-4. ®opmymnioBatd HasBHI TpobdiiemMu y cdepi OCBITHBOI iSIIBHOCTI,
JE€MOHCTPYBAaTH HaBUYKH iX KPUTHUYHOTO aHaii3y, oOMpaTH HalKpalll MpaKkTUKU JJIs 1X
BUPIILICHHS, TCHEPYBAaTH HOBI 171€i.

4. TIPH-7. BinpHO CHINKYBaTUCA [JIE€P’KaBHOIO Ta AaHIJIIMCHKOIO MOBaMH Y
npodeciiHiil TisJIbHOCTI, BOJIOJAITH KOMYHIKATUBHOIO MOBJICHHEBOK) KOMIIETEHTHICTIO
(JIIHTBICTUYHUM, COLIIOKYJBTYPHHM, MNparMaTUYHUM KOMIIOHEHTAMH BIJIOBIIHO [0
3arajJbHOEBPOINENCHKUX PEKOMEH AN 13 MOBHOI OCBITH).

5. [IPH-13. Kputuuno aHanizyBatu HaJi0aHHS CBITOBOTO MOBO3HABCTBA, 30KpEMa Y
chepl cydacHOi aHITIKWCTUKHM, HAJAABaTH BJIACHY IHTEPIPETAL0 MOBHHUX SIBHUII,
BUKOPHCTOBYBAaTH aHIJIIHCBKOMOBHY Ta YKPaiHCBKOMOBHY CIHELaJIbHY JIHTBICTUYHY
TEPMIHOJIOTIIO.

6. ITPH-16. JlemoHcTpyBaTH BOJIOAIHHS BepOaIbHUMU 1 HEBEpOATBHUMH 3aco0aMu
Ta CTpareriaMu e(PEeKTUBHOI KOMYHIKAIl 3 METOI 3allJIAHOBAHOTO MPAarMaTUYHOTO
edeKTy, 0OMpaTH ONTUMANIbHY CTPATerito/ii, KOMyHIKallli y CHIJIKyBaHHI 3 TpylnaMH Ta
OKpeMHUMHU oco0aMu y mpodeciifHiil MisUIbHOCTI; BOJOMITH KYJbTYpPOIO MOBIICHHS
(anrmificbka MOBa).

Ouikyeani pe3ynomamu 6U64eHHA OUCUUNIIIHU

3HATH:

- OCHOBHI TOHSTTS MPO MOBY, CTHJIb MOBJICHHSI, TAKTUKH CIIIJIKyBaHHS Ta (Gopmu
KOMYHIKaTUBHOI MOBEIIHKH;

- TEpPMIHOJIOTIYHHH armapat Teopii MOBHOI KOMYHIKaIIii;

- aHIichbKy MOBY Ha podeciiiHoMy piBHI B yCiX BUAaX MOBJICHHEBOI JISNIBHOCTI

B YMOBaxX KOMYHIKaTHUBHOTO KOHTEKCTY;



- CTPYKTYpPY, 3aKOHOMIPHOCTI Ta HAWBAXJIMBIII aCTIEKTH MOBHOI (y TOMY YHCIi
MDKKYJIBTYPHO1) KOMYHIKallii;

- PpI3HI TUIIH JUCKYPCIB 1 TpaBUiIa iX MOOY/I0BH;

- (bakTOopu KOHTAKTy y BepOaNbHIN KOMYyHIKAImii — KOMYHIKAaTUBHHHA KOJCKC,
OPUHIIAIKA, SKI  PETryJIOI0Th B3a€EMONPUXUIIBHICTh MDK MOBISIMH Ta OOMIH
KOMYHIKaHTaMH 1H(OpMalli€ro y mpoiieci BepoabHOT B3a€MO/IT;

- 0COOJIMBOCTI BUKOPUCTAHHS MOBH SIK KOy 1 IUISXH IiIBUIEHHS €(EKTUBHOCTI
CIIUJIKYBaHHS P1JTHOIO Ta 1HO3EMHOIO MOBaMH.

yMiTH:

- a0CTpPaKTHO MUCIUTH, KPUTUYHO OCMHCIIOBATH 1H(OpMaIito, MOPIBHIOBATH,
aHaI3yBaTH, XapaKTepU3yBaTH 1ICTOPUYHI HaJ0aHHS CBITOBOI'O MOBO3HABCTBA, a TAKOXK
Cy4acHI JIIHI'BICTUYHI Te€4ii Ta HAMPSAMH;

- JIOPEYHO BUKOPUCTOBYBATH aHIJIIHCHKOMOBHY CHEL[lalbHY TEPMIHOJIOTIIO;

- 00upartu BiANOBIIHY (GOPMY CIIJIKYBaHHS,

- JIEMOHCTpPYBAaTH AHTIIIIICBKOMOBHY KOMYHIKATUBHY KOMIIETEHTHICTb
(JIIHTBICTHUYHUM, COIIOKYJIbTYPHHH, MparMaTUYHHUM, TUCKYPCUBHUNA KOMIIOHEHTH);

- oTpuMyBatd  iHGOpMallil0 3  PI3HOMAHITHUX  AHIJIIACHKOMOBHUX  Ta
YKpalHCbKOMOBHMX  JDKEpEJ, aHali3yBaTH, CHUCTEMAaTH3yBaTH, IHTEPIPETYBATH,
aJanTyBaTH Ta BUKOPUCTOBYBATH Yy TIpoeciitHO-Tie1aroriuytii JisiIbHOCTI; 3/1HCHIOBATH
CaMOCTIMHUH NOLIYK He0OX1HO1 1H(hOpMAIlii;

- BHCIIOBJIIOBATHCS aHTJIIMCHKOIO MOBOIO, HE BiJUyBarO4YM Opaky MOBHHX 3ac00iB
JUTSI BUPQKCHHSI TYMKH,

- PO3YMITH 1 CIIpUAMATH CIIBPO3MOBHUKA, MPOEKTYBATH CIIJIKYBAaHHS BiJIIIOBITHO
70 00paHOTO THUMY NIUCKYpPCy, BH3HAYAIOYM 3MICT 1 3acO0W ISl MOTO TepeaaBaHHS,

JOLIJIBHO BXKMBAIOYM HEeBepOaIbH1 300N KOMYHIKAIIIi;



- aJIeKBAaTHO IHTErpyBaTH OTPUMAaH! JIIHIBICTUYHI 3HAHHA 3 PI3HUX JUCLMILIIH,
YCHIIIHO 31HCHIOBATH MIXKKYJIbTypHE Ta MIKOCOOUCTICHE CHUIKYBAaHHS AHTJIIHCHKOIO
MOBOIO B KOHTEKCTI HaBYJIbHOI Ta MpodeciitHol AISTbHOCTI;

- 3aCTOCOBYBaTM HaOyTi 3HAaHHA B TMPAKTUYHUX CHUTYalliiX, BOJOIITH
KOMYHIKaTUBHUMHU CTpATErisiMU TPOBEACHHS AHTIINCHKOI0 MOBOIO JIEKIIli, YpPOKY,
JTOTIOB1T1-TTpE3eHTAIl].

YHacIiI0K JOCSITHEHHS pe3y/IbTaTiB HaBYaHHs 3100yBadi BUILIIOT OCBITH Y KOHTEKCTI
3MICTY HaBUaJIbHOT AUCIMILIIHA MAaIOTh OMAHYBATHU TaKli KOMIIETEHTHOCTI:

3azanvHi KOMnEemeHmHOCmi:

3K 01. 3nanHs Ta po3yMiHHA NPEAMETHOI 001acTi 1 NpoeCIMHOI JISTBHOCTI.

3K 02. 31aTHICTh 10 M1)KOCOOUCTICHOT B3a€MO/I1i, pOOOTI B KOMaH/I1, CIIUIKYBaHHS C
MPEACTABHUKAMH 1HIIUX TPO(ECIMHUX TPyl pi3HOTO PiBHS.

3K 03. 3n1aTHicTh BUABIIATH NIOBAry Ta I[IHYBaTH YKPATHCHKY HAIllIOHAJIBHY KYJIBTYDPY,
0araToMaHITHICTb 1 MYJIBTHUKYJIBTYPHICTh Yy CYCHUIbCTBI; €(EKTHUBHO BHPIITYyBaTH
3aBJaHHSI TEaroriyHOi JIsJIBHOCTI IMiJI 4Yac MO3UTUBHOI B3aeMOli 13 Cy0’eKTaMu
OCBITHBOTO TIPOLIECY-TIPEICTABHUKAMU PI3HUX KYJIBTYD.

3K 04. 3natHicTh reHepyBaTH HOBI 1]1€1 (KPEaTUBHICTD).

3K 05. 3natHicTh 3aCTOCOBYBATH Kpallll TPAKTUKH Y TPOdECiitHii AisTBHOCTI.

3K 07. 3naTHicTh A0 NONIYKY, 0OpOOISHHS Ta aHai3y 1H(hOpMAIIii 3 pi3HUX JKEPEII,
BUKOPHUCTaHHS IHPOPMALIMHUX Ta KOMYHIKALIMHIX TEXHOJOTI].

CneuianbHi KoOMnemMeHmMHOCMI.

CK O01. 3partnicte 3piiicHioBaTH mpodeciiiHy AisSIbHICTh YKpPaiHCHKOI Ta
aHTJIICHKOI0 MOBaMHU.

CK 07. 3paTHICTh KOPHCTYBAaTHUCh HAaOyTOIO CHCTEMOIO 3HaHb 3 MOBO3HABUHX
JUCIUIUIIH, OTIEPYBATH CIIELIATIbHOI0 MOBO3HABYOKO TEPMIHOJIOTIEI0 Ta BUKOPUCTOBYBATH
OTpYMMaHI 3HAHHS B MPAKTHUI BUKIAAaHHS TPOdUIBHUX 1 mMpodeciiHO-OpIEHTOBAHUX

MOBO3HABYUX JAUCIUILIIH MPEAMETHOT ramy3i.



CK 10. 3naTHicTs BUKOPUCTOBYBATH aHTIIIHCHKY MOBY B paMKaxX KOMYHIKaTUBHOTO
KOHTEKCTY, BOJIOAITH €(EKTUBHUMHU CTPATErisIMH KOMYHIKaTUBHOI B3a€MOJIIi 3 METOIO
3aIJIaHOBAHOTO TIParMaTHYHOTO CEKTY.

CK 11. 3pgaTtHicTs 10 peamizallii MOBJICHHEBOI MISUIBHOCTI AHINIIMCHKOIO MOBOIO
BIIMOBIAHO 0 JHNTEpaTypHOi HOPMHU, OOUpaAIOYM aJeKBAaTHUM KOMYHIKaTUBHO-
PUTOPUYHUI apceHas 3ac001B MpodeCiitHOTO CITIJIKYBaHHS.

Mixycoucuyunninapui  36’a3ku: TepeAOAYAIOTHCS 3B’SI3KM 3 HABYAJIbHUMH
auctuiuiinaMu «Teopis Ta METoAMKa MOBHOTO aHamidy», «llemaroriuna puTopukay,

«MeTo0510T1sl HAYKOBOTO TOCTIKEHHD», «AHTIIIICbKa MOBa: MPOodeCiitHUN PIBEHBY.



SMICT ANCIUAIIJITHA

Tema 1. Teopiss MoBHOI KoMYyHIKalil Kk iHTerpaTuBHa AucHUILIIHA. OCHOBHI
MIIXOMW 10 BU3HAYCHHS KOMYyHIiKamii. Hampsmu mocmimkenp y Teopii KOMyHIKarlii.
Komymnikariss sixk mporiec Ta #oro ckiajnoBi. KoMmyHIKaTUBHMIM akT K (DYHKI[IOHAJbHA
OJIMHUIIL KOMYHIKaIiliHoro mnporecy. Mogem komyHikaiii. ®DyHKIT KoOMyHIKaIli.
OcHOBHI BHIM KOMYHIKamii. YcHa Ta mnuceMHa (opMH BepOambHOI KOMYHIKallii.

HeepOanbpHa KOMYHIKaIlIA: KaHATH Ta iX QyHKITIT.

Tema 2. MoBHa oco0ucTicTh sIK cy0’ekT KomyHikanii. Ilinxonn 10 BUBYEHHS
MOBHOI 0COOUCTOCTI sIK cyO’ekTa KomyHikalii. CTpykTypa MOBHOi OCOOMCTOCTI fK
y4acHUKa KOMYHIKAIIITHOTO IPOIIECY. MogHa, MOBJICHHEBO-PUTOPUYHA,
JIHTBOCOIIIOKYJIbTYpHAa ~ XapaKTEPUCTUKU  MOBHOI  OCOOMCTOCTI  KOMYHIKaHTA.
KomynikatuBHuit craryc MoBis. KoMyHIKaTUBHHU CTUIIb MOBIIS. MOBJICHHEBUI T0JIOC

y nepenayi iHdopmarlii mpo ocooucTicTh MOBLA. KOMyHIKaTUBHUN TOPTPET MOBIIS.

Tema 3. BepOajibHuUil KOHTAKT MOBIIB y npoueci komyHikaunii. KomyHikaTuBHUN
KOJIEKC: IPUHIUTH 1 KpuTepii. [[puHIUN YBIWIMBOCTI 1 MPUHIIMIT KOOTIEpAIliil SIK MTPOBIIHI
OPUHIIMIN  KOMYHIKAaTMBHOTO KOJIeKCy. MexaHi3Mu B3a€MOJii  MOBIIIB TiJ dYac
BepOaJbHOTO akTy. Po3moBa 4Kk oauHuUg KomyHikamii. CTpykTypa pO3MOBH,
KOHBepcallliHuii MeHepKMEHT. CUCTEMHI 1 pUTyaiibHI 0OMEKEHHS Ha BXKUBAHHS MOBHUX

OJIMHHUILIb Y PO3MOBI.

Tema 4. JIIHrBOCTPYKTYPHHH HiAXiX 10 BepOAJBLHOI0 KOAY B KOMYHIKAaIil.

JIIHTBICTUYHI MOHATTS «pePEepeHLis» 1 «Iporno3uilis». MOBIEHHEBUN aKT K JUCKPETHA



OJIMHUII OpraHizaiii MOBHOTO KOAY B KOMYHIKaIi. THUIOJOris MOBIIEHHEBUX AaKTiB.

Oco0anBocTi peanizailii MOBJICHHEBHUX aKTiB B yMOBaX KOHTEKCTY.

Tema 5. [uckypc sIK ri100ajbHa OJMHHMISI MOBHOIO KOAY B KOMYHIKaIlii.
[HCTUTYIIHHMK (TalTy3eBUi) TucKypce. HaykoBuil AUCKypc B T€opii MOBHOI KOMYHIKAITi.
KomyHnikatuBHI cTparterii HayKoBOro JUCKYpCy. MOBHO-PUTOPHYHI OCOOJHUBOCTI

HAyKOBOTO JHCKypcy. HaykoBa cTaTTs K XaHp AaHITIMCBKOMOBHOTO HayKOBOTO

TTUCKYPCY.

Tema 6. AkageMiuHMii JMCKYPC B Teopii MOBHOI KOMYHIiKanii. MeTa 1 IHHOCTI.
XKanpoBa cnernudika. KomyHikaTuBHI cTpaTerii akajeMidHOro Juckypcy. JIekiis sk

YKaHpP aHTJIICHKOMOBHOTO aKaJeMIYHOTO JUCKYPCY.

Tema 7. dupaxktuunuii giagoriunmii puckype (Classroom Discourse). Tumnum
MOBJIEHHEBUX aKTiB B paMKax ypoky. KoMyHIKaTHBHI cTpaTerii Ta TAKTUKUA €()EeKTUBHOI

MOBJICHHEBOI MOBEIIHKU yuuTens. KoMyHiIKaTHBHI MOMUJIKYA Ta METOJIU iX BUIIPABJICHHSI.



TEMU IPAKTUYHUX 3AHATH

Tema Tema npakTUYHOIO 3aHATTH Ne
Tema 1. Teopist MOBHOI Ceminap-npakmuxym. Ilpouec xomyHikamii Ta | 1
KOMYHIKAI1 K IHTEerpaTUBHA | ioro ckianoBi. Moneni koMmyHikaiii. OyHKIil
IUCHAIUIIHA KOMYHIKarii.
Ceminap-ouckycisa. BepOanbHa Ta HeBepOanibHa | 2
KOMYHIKaI[isl.
Tema 2. MosHa ocobucrticte | Ceminap-npakmuxkym. MoOBHa 0OCOOHCTICTh SIK | 3
AK Cy0’€KT KOMYyHIKaIlii YYaCHUK KOMYHIKaI[lifHOTO MPOIIECY.
MoBieHHEBUH rO10C KOMYHIKaHTa 1 HOro poJjib B
npolieci KomyHikaiii. KomyHikaTuBHUI OpTpeT
MOBIISI.
Tema 3. BepOanbHuii Ceminap-npakxmuxym. KomyHikaTuBHUN Kojekc | 4
KOHTAKT MOBIIIB y TIPOIIECi | Ta MEXaHI3MM B3a€EMOJIi MOBIIIB TiJ Yac
KOMYHIKalii BepOaJIbHOI KOMYHiKallii. Po3MoBa ik onuHMILIA
KOMYHIKarlii.
Tewma 4. JlinrBocTpyktypuauii | Ceminap-npakmuxym.  MOBJICHHEBUM  akT.| S

MIJIX1]] 0 BEpOATBHOTO KOy

B KOMYHIKaIIii

Tunosorist MOBJIIEHHEBUX akTiB. [IparmMatnynuit

aHaJI13 MOBJICHHEBUX AKTIB.
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Tewma 5. Juckypc sk
rjio0ajabHa OJTUHUILI

MOBHOT'0 KOJY B KOMYyHiKartii

Ceminap-npakmuxym.  HaykoBuil  JaucCKypcC.

AHTIIACHKOMOBHA HayKOBa CTaTTs:
KOMYHIKaTUBHI1 Ta MOBHO-PUTOPHYHI
0COOJIMBOCTI.

Tema 6. AkageMiaHHIA
JMCKYpC B T€Opii MOBHOT

KOMYHIKarii

Ceminap-npakmuxym. AKageMIdHHA TUCKYPC.

AHTIIACHPKOMOBHA JISKITIS: CTpaTerii peaizaltii.

Tema 7. JlumakTHUHUN
JIAJIOTTYHUHN JUCKYPC

(Classroom Discourse)

Ceminap-npakmuxym. Classroom Discourse:
JIHTBONpPAarMaTUYHUN  acrekT. MOoBJIeHHEBUHN

pernepTyap BUUTENS aHIIIIHCHKOI MOBH.

11




PEKOMEHJALII IO MPAKTUYHUX 3AHSTH TA

CAMOCTINHOI POBOTH 3A TEMAMU

YmoeHni noznauxu 00 3a80ams’:

- numaHHs 00 062080pPEHHS

Q - npakmudHe 3a60aHHS

- 3a80auHA 015 pobomu 8 napax,

MAnux spynax

- 3060aHHA  Old  CAMOCMIUO20

onpayro6arnHA

1 3o6paxenns B3s10 3 freepik.com
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COMMUNICATION PROCESS AND ITS COMPONENTS.
MODELS OF COMMUNICATION.
FUNCTIONS OF COMMUNICATION.

Format: seminar-workshop
QUESTIONS AND TASKS

/ : \) \ 1. Define the theory of communication as an integrative field of
‘ ‘g knowledge.
" 2. Define the communication process and its components using the
communication process matrix.
3. Explain the meaning and structure of the concepts “communication process” and
“communicative act”.
4. Describe the linear model of communication, the interactional model of communication

and the transactional model of communication.

1. Analize the main spheres of research in the Theory of Communication
to prove its integrative character and present your analysis as infographics
(use online services as Canva, Piktochart or Draw.i0). Be ready to explain
your findings to your group mates at the seminar-workshop.

2. Draw a logical-semantic diagram of the communication process (use online services as

Canva, Piktochart or Google Charts).

Work in pairs. Make a comparative analysis of the three

communication models discussed (see question 4 above). Present

your analysis in the form of the comparative table.
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SELF-STUDY
1. Make a glossary of definitions (5-10 terms).
2. Write the evaluative essay “The Value of Looking at Communication

€
it
- @

Theory from Different Disciplinary Angles” (up to 1000 words).

14



VERBAL AND NON-VERBAL COMMUNICATION
Format: seminar-discussion
QUESTIONS AND TASKS
1. Specify the types of communication by the number of communicators,

‘(gf) functional criteria.

N 2. How would you describe the verbal form of communication, including
its oral and written forms?
3. What is the essence of non-verbal communication, and what are its functions and
channels?
4. What are the key differences between verbal and non-verbal communication? How do
these two forms of communication complement each other in everyday interactions?
5. In what ways can non-verbal communication reinforce or contradict verbal messages?
Could you give some examples where body language or facial expressions conveyed a
message different from the spoken words?
6. How does culture influence both verbal and non-verbal communication? Could you
give some examples of how non-verbal gestures may vary across cultures?
7. What role does context play in interpreting non-verbal means of communication? How
can non-verbal signals change depending on the setting (e.g., professional vs. casual
environments)?
8. How does the use of silence function as a form of non-verbal communication? In what
contexts might silence be a powerful communicator, and why?
9. What are some common misunderstandings that can arise from non-verbal
communication? How can one improve their awareness and interpretation of non-verbal

signals to avoid such misunderstandings?
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10. How do facial expressions, gestures, posture, and eye contact contribute to non-verbal
communication? Which of these do you find most impactful in expressing emotions or
intent?

11. In what situations might non-verbal communication be more effective than verbal

communication? Why do you think this is the case?

Work in small groups (3-4 students per group). Study a list of

situations given below that students will act out using only non-

verbal communication. Each group is to act out your assigned
situation using only non-verbal means such as gestures, facial expressions, body posture,
and eye contact. No words or sounds are allowed. You should focus on making your non-
verbal communication as clear as possible. Emphasize using expressive gestures, eye
contact, facial expressions, and body language to convey meaning. You will have 5
minutes to plan and rehearse your non-verbal communication. Think over what you are
going to portray (e.g. emotions, intentions, and reactions) without relying on speech. Each
group will perform their situation for about 1-2 minutes. While other groups’ performing
note down their interpretations of the situation, including what emotions, intentions, and
actions your fellow students presented via non-verbal cues.
Situations:
Group A. A teacher is reprimanding a student who isn’t attentive.
Group B. A person is late for an important meeting and is trying to apologize.
Group C. A person is excitedly sharing good news with a friend.
Group D. Two strangers meet in a crowded elevator.
Group E. Two friends disagree with each other but cannot utter a word but for their
frustration.
After each group finishes their performance, be ready to discuss the following:

> What did the observers think was happening in the situation presented?

16



» What emotions or intentions were conveyed through the actors’ body language and
expressions?

> Were there any misunderstandings or ambiguities in the non-verbal
communication?

»> How effective were the actors in portraying the situations without words?

SELF-STUDY
1. Add to your glossary of definitions on the studied theme 5-10 terms.

Use one of the online services such as LearningApps or Liveworksheets

€
Pt
,‘.

communication and their main features. Use Coggle or MindMeister as a helful instrument

to make the quiz and suggest it to your group mates to work with.

2. Present in the form of the Mind Map the forms of verbal
for your mindmapping.

2. Present a table with definitions of the main channels of non-verbal communications.

Choose one of the channels to describe in detail.
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LANGUAGE PERSONALITY IN COMMUNICATION PROCESS.
THE SPEAKER’S VOICE AND ITS ROLE
IN THE COMMUNICATION PROCESS.
COMMUNICATIVE PORTRAIT OF THE SPEAKER.

Format: seminar-workshop

QUESTIONS AND TASKS

1. Reveal the essence of approaches to the study of a person as the main

“[:7) subject of communication.
N 2. Reveal the essence of the concept of speaker’s voice and its functions

In communication.

3. What is the role of the speaker’s voice in reflecting the physical and emotional state,
gender, and personal characteristics?

4. Reveal the essence of the concept of “voice stereotypes”.

5. Explain the concept of “professional voices”.

6. Does the professional voice of a lecturer or teacher exist?

1. Describe the components of personality as the subject of
© ) communication: communicative; psychological, socio-interactive;
linguistic; speech and rhetoric; linguistic and sociocultural. Present your
answer in the form of a table or a Mind Map (for Mind Map use online

services Coggle or MindMeister).

2. Make a communicative portrait of an English speaking personality.
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SELF-STUDY

1. Make a glossary of definitions (5-10 terms). Use one of the online

“, ! ‘ services such as LearningApps or Liveworksheets to make the quiz

)

with these definitions and suggest it to your group mates to work with.

‘ 2. Watch a video lecture by D. Crystal, use one of these links:

https://youtu.be/MIeDOURWeYA?si=4TpFTr7revKYa0pC
https://youtu.be/ItODNnX5geCM?si=IUKV6NI6R5HI8WBY
https://youtu.be/P2XVdDSJHQY ?si=IftEgf-PiQvShj2t
https://youtu.be/2_g9b9YqGRY?si=jNMJAFD8s-ttBff0
https://youtu.be/tL Yk4vKBdUo?si=bDimX-cDXuxcémiJ
https://youtu.be/p-kZL P2FWUI?si=imdzp7w6 T7mB25Sm

Make the lecturer’s communicative portrait presented in a form of a table or a Mind Map
(for Mind Map use online services Coggle or MindMeister). Characterize the the lecturer’s

voice. Is it effective?
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https://youtu.be/P2XVdDSJHqY?si=IftEgf-PiQvSbj2t
https://youtu.be/2_q9b9YqGRY?si=jNMJAfD8s-ttBff0
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COMMUNICATIVE CODE AND MECHANISMS OF INTERACTION
BETWEEN SPEAKERS DURING VERBAL COMMUNICATION.
CONVERSATION AS A COMMUNICATIVE UNIT.

Format: seminar-workshop

QUESTIONS AND TASKS

/ < 5 1. Explain what a communicative code is and identify the most important

_E) criteria and principles that are part of the communicative code.

N 2. Explain the essence of politeness as a sociopsychological and linguistic

phenomenon.
3. Specify the two main types of desires of partners in a communicative act encompassed
by the concept of “face”.
4. What communicative strategies and tactics do the addresser and addressee use during
the conversation?
5. How are the principles of cooperation and politeness implemented in conversation?
6. Define communication barriers and ways to prevent them in a conversation.
7. Explain the essence of communication conflicts and suggest effective strategies to

resolve them.

3 1. Determine the essence of: (a) the principle of mutual favorability of

]
-~

- ) communicants during verbal contact; (b) the principle of mutual

" information operation (principle of information circulation). Present your

answer in the form of infograpgics (use online services as Canva, Piktochart or Draw.io).
2. Create a logical-semantic scheme for the topic “Verbal Contact” (use online services as

Canva, Coggle, Piktochart or Google Charts).
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Work in small groups (3-4 students per group). Develop a table of

“Metacommunicative Strategies”. Discuss your table with other

groups.

SELF-STUDY

1. Make a glossary of definitions (5-10 terms). Use one of the online

@%e

@A
L2

services such as LearningApps or Liveworksheets to make the quiz
with these definitions and suggest it to your group mates to work with.

2. Analyze two samples of conversational discourse, use the links:

https://www.youtube.com/watch?v=08LImQjqKC0

https://www.youtube.com/watch?v=0Q0QeyargmzQU

Idetify and explain what strategies and tactics are used by the speakers.

3. How can the strategy to deny the request be realized in English? What tactics are
implemented?
4. What strategies are there to manage conflicts? What language can be helpful in

resolving conflicts?
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SPEECH ACT. TYPOLOGY OF SPEECH ACTS.
ANALYSIS OF SPEECH ACTS

Format: seminar-workshop
QUESTIONS AND TASKS

7 < 5 1. Identify the most common functions of the addresser and the addressee
*L) when encoding and decoding a message.
- 2. What is the essence of the reference and proposition? Explain how they

are related.
3. Dwell upon the basic units of language code organization in communication.
4. What is “speech act”, and how does it differ from a simple sentence? Describe the
speech act as a non-discrete unit of language code organization in communication.
5. What are the primary types of speech acts as outlined by John Searle, and how do they
differ? Provide examples of each type (representatives, directives, commissives,
expressives, declarations). Reveal the traditional understanding of the structure of the
speech act, and give an example of its modern understanding.
6. How can context influence the interpretation of the speech act?
7. How important is the speaker’s intention in determining whether a speech act succeeds
or fails?
8. What is the difference between direct and indirect speech acts, and how might the latter

be more effective in certain situations?
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1. Present the traditional typology of speech acts in the table or as the
2 Mind Map (for Mind Map use online services Coggle or MindMeister).
v> 2. Choose a real-life dialogue (e.g., a movie scene, interview, or recorded

conversation) and identify different types of speech acts. Analyze how

these acts contribute to the success or failure of communication.

Work in pairs. Study the communicative situations given below

that require the use of the mentioned speech acts. Be ready to act

out your assigned situation, taking on specific roles (e.g., teacher
and student, manager and employee, customer and service representative, etc.). Mind that
you should use both direct and indirect speech acts in your interactions. For example, a
directive speech act can be conveyed directly as “Do this” or indirectly as “It would be
helpful if you could complete this”.

Situations:

S 1: A student is apologizing to his/her professor for missing an important deadline (focus
on expressives and directives).

S 2: A customer is making a complaint to customer service about a faulty product (focus
on expressives and directives).

S 3: Two friends are planning a vacation together, and one is trying to convince the other
to visit a specific destination (focus on commissives).

S 4: A politician is making a public promise to enact new policies if elected (focus on
declarations and commissives).

S 5: A manager gives instructions to an employee regarding an important project (focus
on directives).

After the role-play, be ready to discuss the following:

» How effective were the speech acts in achieving the speaker’s goals?
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» Were the speech acts interpreted correctly by the listener? If not, what might have
led to a misunderstanding?

» How did indirect speech acts affect the tone and outcome of the interaction
compared to direct speech acts?

» How did the context (formal vs. informal) influence the speech acts used? Would

different speech acts be more effective in another setting?

SELF-STUDY

1. Make a glossary of definitions (5-10 terms). Use one of the online

services such as LearningApps or Liveworksheets to make the quiz

L
Pt
,‘.

speech acts. Provide examples and justify the inclusion of each category.

with these definitions and suggest it to your group mates to work with,

2. Expand upon Searle’s taxonomy by creating your own categories of
3. Write a short analysis (500-600 words) comparing how speech acts are realized

differently in formal and informal communication settings. Provide examples from

professional and every-day conversations.
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SCIENTIFIC DISCOURSE.
SCIENTIFIC ARTICLE IN ENGLISH: COMMUNICATIVE AND
RHETORICAL FEATURES.

Format: seminar-workshop

QUESTIONS AND TASKS

1. What is institutional discourse?

7 \
¥
(\ “(:) 2. How are the concepts of “discourse” and “text” related?
\

1. Give examples of English academic and scientific discourses.
Q 2. Make a table or a Mind Map (for Mind Map use online services Coggle

or MindMeister) to describe the main characteristics of types and

0090

linguistic features of academic and scientific written discourses.

3. Carry out a comparative analysis of the articles and do the tasks. See pp. 68-100 in the
book E€pemenxo T. €., Tpybiyuna O. M., FOmpyky3z A. A. E¢pexmuene axademiune ma
Haykoge nucbmo: 6i0 meopii 0o npakmuxu. QOdeca: Macicmp, 2018. URL:
http://dspace.pdpu.edu.ua/handle/123456789/dspace.pdpu.edu.ua/jspui/handle/1234567
89/2073

Brainstorming task

Objective: to identify and analyze the key characteristics,

similarities, and differences between English scientific discourse

and general academic discourse.
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Instruction:

1) Work in small groups (3-4 members each) and discuss general characteristics of
English scientific discourse and academic discourse. Brainstorm and list ideas for each
category:

Purpose and goals: What is the primary objective of scientific discourse compared to

general academic discourse? How do these goals influence the way information is
presented?

Linguistic features: What are the typical features of the language used in scientific

discourse (e.g., technical terms, precision)? How does it compare to the language used in
other academic fields?

Structure and format: What are the common structural elements of scientific papers

(e.g., abstract, methodology, results)? How do these structures differ from essays or papers
in other academic disciplines?

Audience: Who is the intended audience for scientific discourse (e.g., experts,
researchers)? How does this compare to the audience for general academic discourse?

Examples and evidence: What types of evidence are commonly used in scientific

discourse? How does this differ from the types of evidence used in other academic
writings?

2) Think of specific examples and personal experiences.

3) Create a comparison chart or Mind Map using online services Coggle or
MindMeister to visually represent the similarities and differences.

4) Be ready to present your findings to other group and compile a general
comprehensive comparison chart or Mind Map.

5) Write short passages in both scientific and academic styles on the same topic.

Consider the audience, purpose, and features of each type of discourse.
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SELF-STUDY
‘ 1. Make a glossary of definitions (5-10 terms). Use one of the online
. services such as LearningApps or Liveworksheets to make the quiz

L0

with these definitions and suggest it to your group mates to work with.

2. Analyze literary resources on scientific discourse and describe some

.

forms of scientific articles differentiated in basic content and purpose. Present your

information in the form of a table.
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ACADEMIC DISCOURSE.
LECTURE IN ENGLISH: IMPLEMENTATION STRATEGIES.

Format: seminar-workshop

QUESTIONS AND TASKS

' < 1. Reveal the essence of the concept of “academic discourse”.
/ ‘E) 2. What are the peculiarities of communicating to the public? What are
N the roles of the speaker and the audience?

3. What are the communicative strategies for implementing a lecture?

4. Oral academic presentation: dwell on the content and structure.

1. Work out the “Effective Lecture” evaluation form and test it in the
@ classroom.
2 Watch a video lecture in English by a professional lecturer using the
evaluation form. You can use materials from English Phonetics Archive

on You Tube using the link: https://www.youtube.com/channel/UCcIXel2pEwTIIHY VIUXnURw/videos

3. Describe the behaviours exhibited by the most effective speaker you have ever heard.
Contrast that description with a description of the most ineffective speaker.
4. Present a mini-lecture in English. Use communicative strategies for delivering the

lecture.
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https://www.youtube.com/channel/UCcJXeI2pEwT9IHYVlUXnURw/videos

SELF-STUDY
1. Make a glossary of definitions (5-10 terms). Use one of the online

services such as LearningApps or Liveworksheets to make the quiz

a®
- .._'»..’
®

p. 40) and deliver it at the seminar-workshop. Use the recommended Step-by-Step

with these definitions and suggest it to your group mates to work with.

2. Prepare an essay and oral presentation on a topic from the list (see

Instruction in the article €Epemenko T.€., babosa I.K. [Ipezenmayis aneniticbkoo Mo8o0
sk soft skill ona 3000ysauie mazicmepcokozo pieHs oceimu. InHosayilina nedazocika.

N 65. T. 1.2023. C. 56-61. URL: http://www.innovpedagogy.od.ua/archives/2023/65/part 1/11.pdf
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CLASSROOM DISCOURSE:
LINGUISTIC-PRAGMATIC ASPECT.

Format: seminar-workshop
QUESTIONS AND TASKS

< 1. What is Classroom Discourse? What speech acts are characteristic of

“(:7) English-language Classroom Discourse?

N 2. How can teachers use speech strategies for effective communication
with students?
3. How can teachers regulate the pace and structure of the lesson to create a favorable
learning atmosphere?
4. How can teachers adapt their speech strategy for different age groups/different levels

of language proficiency?

1. Develop the questionnaire “Lesson as a Communicative Event” and be
)y ready to test it in the classroom.
2. Read the given extracts from three different conversations. As you read
them decide: (a) whether all the speakers were talking in the classroom,
(b) whether they are native or non-native users of English, (c) define various language
functions related to classroom interaction.
Extract 1

Teacher: Today, we’re analyzing metaphors in poetry. Take a look at this line: “The world is a stage.” What do
you think the poet is trying to convey?
Student 1: I think the poet is saying that life is like a performance, and everyone is playing a role depending on

their situation.
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Teacher: Yes, exactly! Life as a performance means we are all playing different roles. How about a different
perspective?

Student 2: Uh, I think... it also means that life is, um, temporary, like a play which ends after some time. It's,
uh, saying that everything we do is just part of this bigger... show.

Teacher: Very insightful! The metaphor points to life’s temporary nature. The idea that we’re all “acting” in life
until the play — life — comes to an end. What other metaphors can we find in the poem, and what might they
symbolize?

Student 3: In the next line, the poet says, um, “each of us wears a mask.” I think it means that people hide their
real selves, like... uh, they pretend to be someone else.

Teacher: Exactly! The “mask” represents how people conceal their true identity or emotions in social situations.
In what real-life contexts do people wear these “masks”?

Student 1: Definitely at work or in public, when they don’t want to show how they really feel.

Teacher: Yes, that’s a great example. We often “act” differently in professional or social settings. Let's dig deeper

into how these metaphors shape the poem’s overall meaning.

Extract 2

Teacher: Please, could you repeat the answer, Maria? I didn’t catch that.

Student 1 (Maria): Yes, um... I think it’s “Have you ever been to London?”

Teacher: Good, but be careful with your pronunciation of 'ever'. Say it again.

Student 1 (Maria): “Ever”.

Teacher: Much better. Great job!

Student 2: I, uh, don’t understand the difference between “have you been” and “did you go”. Is it... the same?
Teacher: Not exactly. “Have you been” is used to ask about general experiences, while “did you go” is about a

specific time. Let’s practice with some more examples.

Extract 3

Teacher: Now, let’s move on to peer feedback. As you exchange your essays, remember to use polite language
when giving suggestions. What kind of phrases can we use to soften criticism?

Student 1: Maybe I could say... uh, “You might want to consider... changing this part.” This sounds... less direct?

Teacher: Exactly! Using modal verbs like “might” or “could” makes your feedback sound more tentative and
polite. What are other ways to phrase feedback politely?

Student 2: I think, um, you can also say, uh, “It would be better if you...” That makes it sound polite, but still

gives advice.
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Teacher: Yes, excellent. “It would be better” or “I suggest” are useful for giving respectful suggestions. Now,
imagine your partner’s essay has a sentence that is grammatically correct but unclear. How would you phrase your
suggestion?

Student 3: I’d probably say something like, “This part is good, but it could be clearer if you explain what you
mean by ‘effective communication.” Maybe give an example to clarify?”

Teacher: That’s perfect! You’re combining positive feedback with a suggestion for improvement. That’s exactly
what we’re aiming for — helpful, constructive comments that maintain a positive tone. Now, if someone's
introduction lacks a clear thesis, how could you suggest improving that?

Student 1: I would say, um, “I think your introduction is, uh, interesting, but maybe it could be... stronger if you
add a thesis statement at the end.”

Teacher: Great! You're encouraging improvement while being polite and specific. Let’s keep practicing giving

constructive feedback.

Extract 4

Student 1: Hey, what do you think we need for... the, uh, homework tonight?

Student 2: Oh, I think we’re supposed to finish the reading and answer those questions at the end of the chapter.

Student 1: Oh, yes, right! I... I didn’t understand, um, the second question. It’s about... uh, the main idea, but
it’s confusing.

Student 2: Yeah, it’s asking what the author’s main point is. You just need to figure out what the writer is trying
to say, like, overall. Did you finish reading the chapter?

Student 1: Uh, not yet. I read, uh, half... but it’s a bit difficult.

Student 3: You can look at the first and last paragraphs. That usually helps to find the main idea. They sort of
summarize everything.

Student 1: Ah, okay! I'll try that. Thanks!

Student 2: No problem! If you need help, I can explain it later.

Student 1: That would be great. I... uh, don’t always understand everything, but I try!

Student 3: You're doing fine! It’s a hard chapter for everyone.

3. Read the following transcripts of classes. They are taken from the opening section of
parallel classes with three groups of learners. In each case the teacher is giving instructions
for the listening task. On the basis of teacher talk, try to define which of the groups is post-

elementary, intermediate, and upper-intermediate.
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Transcript 1

Teacher: Hello, everyone! Today, we are going to listen to a short story. It is about a boy and his dog. First, I
want you to look at the pictures on your desk. Can you see them? Good! The pictures show different parts of the
story. While you listen, please pay attention to the pictures. When you hear a part of the story that matches a picture,
raise your hand. After we listen, we will talk about the story together. Remember to listen carefully! Are you ready?
Okay, let's begin!

Transcript 2

Teacher: Good morning, class! Today, we will be listening to a podcast about travel. It’s about some tips for
visiting new countries. I want you to take a look at the questions on your worksheet. There are five questions. As
you listen, I want you to answer these questions based on what you hear. Don’t worry if you don’t understand
everything; just try to get the main ideas. After the listening, we will have a group discussion about your answers.

Make sure you have your pens ready. Are you all set? Let’s start!

Transcript 3

Teacher: Hello, everyone! Today, we’ll be listening to an interview with a well-known author discussing their
writing process and inspiration. I’ve prepared a set of notes for you to take during the listening. I encourage you to
focus on the key themes and ideas presented. After the listening, we will analyze the content in small groups and
explore how the author’s experiences influence their writing. You’ll also share your thoughts on what makes a good

author. So, make sure you have your notes ready. Let’s dive in!

4. Study the piece of classroom discourse. Single out the metastatements, which initiate,
terminate, sum up, correct, and restate other speech acts. What are the main functions of

the metastatements used in it?

Teacher: Good morning, everyone! Today, we’ll discuss the reading assignment from Chapter 5 of The Great
Gatsby. First, let’s start by hearing your thoughts. Who would like to share their initial impressions?

Student A: I found Gatsby to be a very mysterious character. His parties seem really extravagant.

Teacher: That’s a great point, Student A. Gatsby's character is indeed intriguing. Now, can someone elaborate
on how his background affects his relationships?

Student B: I think it shows he’s trying to fit into a world where he doesn’t belong. He’s not really accepted by

the old money people.
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Teacher: So, you're suggesting that Gatsby’s lack of acceptance stems from his new money status and past. That’s
an important theme in the book. We have a conflict between old money and new money, which really shapes the
characters' interactions.

Student C: Right, and I also noticed how Daisy seems to be torn between her feelings for Gatsby and her loyalty
to Tom.

Teacher: Yes, but let's recollect, Daisy's loyalty is complicated. It’s not just about feelings; it’s also about societal
expectations. How do you think this impacts her decisions throughout the story?

Student D: I believe it makes her seem superficial. She often chooses comfort over true love.

Teacher: So, you’re saying Daisy represents the superficiality of the era, choosing wealth and security over
genuine emotion. That’s a critical observation!

Student E: But isn’t that what many people do? They make choices based on what society expects rather than
what they truly want.

Teacher: Excellent point, Student E. You’re highlighting how societal pressure influences personal choices, which
is a recurring theme in the novel.

Teacher: Thank you for your insights, everyone. Let’s wrap up this discussion. For our next class, please write a

short essay on how societal expectations shape the characters’ choices in The Great Gatsby.

5. Study the piece of classroom discourse and the acts, which describe each utterance. Can

you name each of the acts used here on the basis of the sort of utterance it is applied to?

Teacher: Good morning, everyone! Today, we’re going to focus on some easily confused words in English. Can
anyone give me an example of a pair of words that often confuse you?

Student A: I often mix up “affect” and “effect”.

Teacher: That’s a great example! “Affect” is a verb, while “effect” is a noun. Can anyone provide a sentence using
each of these words?

Student B: The weather can affect my mood. And the effect of the rain is that I feel sleepy.

Teacher: Excellent! You’ve used them correctly. Now, what about the words “complement” and “compliment”?
Who can explain the difference?

Student C: “Complement” means to complete something, while “compliment” is a nice thing you say to someone.

Teacher: Correct! Can you give me examples of both?

Student D: The scarf complements my outfit. I received a compliment on my new dress.

Teacher: Well done! Now, let’s discuss “fewer” and “less”. Who can tell me when to use each?

Student E: We use “fewer' for countable nouns and “less” for uncountable nouns.

34



Teacher: Exactly! Can anyone provide sentences to illustrate that?

Student A: T have fewer apples than I did last week. I need to buy less sugar for the recipe.

Teacher: Great examples! Now, let's do a quick activity. I'll give you a set of sentences with blanks, and I want
you to fill in the correct word from the pairs we've discussed.

Student B: What sentences will we work on?

Teacher: Here are the sentences:

There were people at the concert than I expected.
The new curtains really the room nicely.
She received a lovely from her friend about her performance.

Student C: For the first one, it should be “fewer”.
Teacher: Correct! Now, let’s go through the answers together. Who wants to share their responses for the

remaining sentences?

SELF-STUDY

Choose and watch 1 observation video from each of the lists below:

https://www.youtube.com/playlist?list=PL74FftQ3 xDJAfxp9wWRnwnPCjjxNfeYTp
https://www.youtube.com/playlist?list=PLJ60BGs2Sxylc4gNK78KwymCVelNS2wwp
https://www.youtube.com/playlist?list=PLd711XgpLdqUgSm547tgR44tH92pyiCCm

L
oL
.

as a Communicative Event”. Also mind the following questions:

Comment on the videos you watched using your questionnaire “Lesson

» What can you say about the teacher talk? Comment on the teacher’s role in the
classroom. Is the teacher the central focus? Is the teacher friendly or stern? Is the
teacher’s voice pleasant, relaxing?

» Explain the teacher’s way of expressing praise or critique. What is the role of
prosody in it?

» Share your impression of the pupils’ feelings. Are they
bored/interested/angry/amused or whatever and why? What is the general class

atmosphere during the lesson? Is the teacher talk artificial or authentic?
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https://www.youtube.com/playlist?list=PL74FftQ3_xDJAfxp9wRnwnPCjjxNfeYTp
https://www.youtube.com/playlist?list=PLJ6OBGs2SxyIc4qNK78KwymCVelNS2wwp
https://www.youtube.com/playlist?list=PLd7l1XgpLdqUgSm547tqR44tH92pyiCCm

CASE-STUDY

Case-study is a problem-based, active learning approach that requires systematic
analysis of real-life situations aimed at enhancing professional communicative and
didactic skills. In fact, its main point is in presenting educational material in the form of
micro-problems, with knowledge acquired through active engagement that involves
decision-making. Cases suggest more than one solution and various alternative paths

leading to them

Case Scenario:

You are a Ukrainian EFL teacher working with students from different cultural
backgrounds:

Student A (from Ukraine) tends to use formal and polite language, especially with
authority figures.

Student B (from Turkey) often uses a balance of politeness and directness but adjusts
based on the formality of the setting.

Student C (from Kazakhstan) prefers to be indirect, particularly in making requests,
to avoid being seen as too demanding.

Student D (from China) uses indirect speech and often softens requests or apologies
to show respect and avoid confrontation.

Student E (from Korea) is highly aware of hierarchical status, using indirect language
with elders or teachers but becoming more direct with peers.

Your task is to understand how these students’ cultural backgrounds affect their use
of requests or apologies and how you can teach them to navigate these differences in

English communication.
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Tasks:

1) Choose one of the following speech acts to analyze: (a) requests, (b) apologies,
(c) compliments. Alternatively, you can select another relevant speech act that you think
will be useful for your future EFL teaching.

2) Study how this speech act is performed in each of the cultures involved (Ukraine,
Turkey, Kazakhstan, China, and Korea). Focus on key aspects such as: directness vs.
indirectness, use of politeness markers, tone and non-verbal cues, context (formal vs.
informal settings). Compare these cultural communicative styles with how the speech act
iIs typically performed in English-speaking cultures.

3) Use the provided scenario of students from Ukraine, Turkey, Kazakhstan, China,
and Korea making requests or apologies in the classroom. Compare how these students
might approach making requests or apologies differently based on their cultural
backgrounds. For example, how would a Korean student’s emphasis on hierarchy differ
from a more direct request from a Turkish student?

4) Reflect on how these cultural differences could impact an EFL classroom and
consider how you would explain these differences to your students and help them
understand the cultural nuances involved in performing the speech act in English. What
strategies would you use to teach students how to adjust their communication to fit

different cultural norms while still being understood in English?

Case Scenario:
You are to create a communicative profile for a group of intermediate-level language
learners. It is a comprehensive document that outlines learners’ linguistic abilities,

communicative skills, and language learning goals.
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Tasks:

1) Choose 2 BA students and conduct interviews (or administer language proficiency
assessments) to gather information about their linguistic background, proficiency level,
language learning experiences, and communication needs.

2) Compile data collected from interviews (and assessments) to create individual
communicative profiles for each learner, highlighting their strengths, weaknesses, and
areas for improvement in various language skills (listening, speaking, reading, writing).

3) Analyze the communicative profiles to identify common patterns or trends among
the learners, such as recurring language learning goals, preferred learning styles, and areas
of difficulty.

4) Develop personalized learning plans or instructional strategies tailored to the
specific needs and preferences of each learner, drawing upon insights gained from the
communicative profiles.

5) Formulate potential challenges and limitations in implementing the communicative
profiles in the EFL classroom, discuss them with your group-mates and brainstorm
alternative approaches or adaptations to address them.

6) Reflect on the process of creating and utilizing communicative profiles, considering
their effectiveness in guiding language teaching and learning processes and identifying

areas for improvement.

3

Case Scenario:

You are conducting a speaking practice session with a group of intermediate-level
learners. During the session, you notice that several students consistently make
communication mistakes, such as mispronunciations, grammatical errors, and
inaccuracies in vocabulary usage. These mistakes hinder effective communication and

may lead to frustration and lack of confidence among the learners. Suggest a pool of
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strategies for identifying and correcting communication mistakes in the EFL classroom to
enhance language proficiency and promote learner confidence.

Tasks:

1) Analyze recordings or transcripts of previous speaking practice sessions to identify
common communication mistakes made by the learners, focusing on areas such as
pronunciation, grammar, vocabulary, and discourse structure.

2) Develop a list of communication mistake patterns observed, categorize them basing
on their frequency and severity, and identifying potential causes or underlying factors
contributing to the errors.

3) Research and select appropriate corrective feedback techniques and strategies for
addressing the identified communication mistakes, considering factors such as learner
proficiency level, learning styles, and cultural backgrounds.

4) Create a lesson plan or instructional materials that incorporate targeted error
correction activities and tasks designed to help learners recognize and correct their
mistakes in a supportive and interactive learning environment.

5) Role-play scenarios or simulate classroom interactions to practice implementing
the selected corrective feedback techniques, considering variations in learner responses
and adjusting feedback strategies accordingly.

6) Reflect on the challenges and opportunities associated with providing corrective
feedback in the EFL classroom, considering factors such as learner motivation,
confidence, and receptivity to feedback.

7) Collaborate with peers to share insights and experiences related to addressing
communication mistakes in the EFL classroom, discussing effective strategies and

potential adaptations for different teaching contexts.
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ITHAUBIAYAJBHE HABYAJIBHO-AOCJIJAHE 3ABJJAHHSA

[Tigroryiite momoBiab y cympoBoii mpesenTarii (y cucremi Power Point, Google
npeseHTariss, Canva ado Sway) 3a OJJHICIO i3 3anpornoHoBaHux TeM Ta BUCTYIIITh Ha
3aHATTI. [Ipu MATOTOBII CKOPHUCTANTECS MOKPOKOBOIO IHCTPYKIIIETO , IO 3aIIPOTIOHOBAHO
y ctatTi Epemenko T. €., babosa I. K. [Ipezenmayis aneniticbkoro Moo sk soft skill ons

3000y8auie mazicmepcbkoeo pieHsa ocsimu. InHosayitina nedacoeika. Ne 65. T. 1. 2023.

C. 56-61. URL: http://www.innovpedagoqgy.od.ua/archives/2023/65/part 1/11.pdf

Pexomenoosani memu:

1. Conventional language usage in conversation.
Communicative context and its role in language usage.
Politeness strategies in conversation.

The mechanics of conversation as a process.
Conversational competence in English.
Computer-mediated communication.

The speaker’s voice and its value in communication.

Speech communication and gender.

© 0o N o 0 B~ WD

Skills and strategies of conflict management in conversation.

=
o

. The teacher’s voice and its communicative value.

[EEN
[EEN

. Communicator style and its reflection in speech.

[N
N

. Scientific article in English as a unit of communication.

=
w

. Time and its perception across cultures.

H
o~

. Communicative-rhetoric qualities of speech.

=
o

. Foreigner speech and communication barriers.

=
»

. Listening and its role in communication.
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http://www.innovpedagogy.od.ua/archives/2023/65/part_1/11.pdf

17. Internet use: pros and cons.
18. The impact of media on people’s mental health.

19. Effective lecturing in academic sphere.
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BUMOI'M 10 EK3AMEHY

Jls HaB4aIbHOT AUCIUTLIIHK « Teopist Ta mpakTHKa MOBHOI KOMYHIKaIIi (aHTJIIHChKa
MOBA)» 3a HaBYAJILHUM IUIAHOM Iepea0adeHo MiACYMKOBHI KOHTPOJIb y (opMi yCHOTO
eK3aMeHy, Ha KU BimBoauThcs 20 OaniB. 3100yBau BHUIOI OCBITH MOXKE CKJIaJaTh
€K3aMEH, SIKIIO KUIbKICTh OTPUMAHHUX BIPOJIOBK BUBYEHHS JTUCIHUIUIIHU OaiB HE MEHIIIE
ak 40. Hakonuyeni 3m00yBauem Oaiu MmiJ 4ac BUBUYEHHS HABYAJIHHOI JUCIHUIUIIHU HE
aHYJIOIOTECA, a cyMyloTbes. OIliHKA 32 €K3aMEH He MOK€ OyTH MEHIIOI0 3a KUIBKICTh

HAKOITMYEHUX HUM OaJIiB.

OpienmoeHi NUMAaHHA 00 eK3AMEHY
1. Communication theory and its links with other sciences.
Types of communication.
The main laws of communication.
Models of communication.
The main functions of communication.
Forms of speech communication.
Channels of communication. Communication noise.

Verbal communication.

© 0o N o g B~ w N

Non-verbal communication.

10. Situational context of communication.

11. Models of speech production and perception. Listening and its role in
communication.

12. Communicative act and its components.

13. Pragmatic aspects of communication.

14. Gender aspects of communication.
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15.
16.
17.
18.
19.
20.
21.
22,
23.
24,
25,
26.
217,
28.
29.
30.
31.
32.

Strategies of speech communication.

Speech and communicative competence of the speaker.
Communicative code.

Discourse as a process and a means of speech code in communication.
Speech act in the structure of the message. Classification of speech acts.
Communicator style. Speech personality in communication.

Oral and written communication.

Communicative-rhetoric qualities of speech.

Public speaking as communication.

Register as a communication category.

Communication failures.

Conversation: structure and language means of collaboration.
Classroom discourse and types of speech acts used.

Non-verbal communication: channels and functions.

Speaker voice and its communicative value. Lecturer voice.

Scientific vs academic discourse.

Scientific article as a unit of communication in English.

Effective lecturing in English.
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KPUTEPII OILIIHIOBAHHSI

Kpumepii ouinrweannsa 3a piznumu euoamu pooomu:

Bug po6oTtu

bamn

Kpurepii

[IpakTryH1 3aHATTS

0

OaiiB

Bignogiai ¢pparMenTapHi, 1eMOHCTPYIOTh HEPO3YMIHHSI
MpOrpaMHOTO  MaTepially B  IUIOMYy, 3J00yBad
HEapryMEHTOBAHO BUCJIOBIIIOE TYMKY, YTPYIHIOETbCS Y
BUKOPHUCTAHHI CIEI[iajIbHO1 TEPMIHOJIOT1I, 3700yBad HE
31aTHU BUKOHYBaTHM TMpaKTU4YHI 3aBJaHHsA 0e3
JIOTIOMOTH BHUKJIajgaya a0o BIAMOBIAb Ha 3alUTAHHS

B3araji BIJCYTHS.

1-2

Oanu

BignoBizi 4acTKOBO PO3KPHUBAIOTH 3MICT ITUTAHHS,
3100yBay YacTKOBO pO3yMi€ TIMTAHHSA 1 4YacTKOBO
pPO3KpHUBa€e HOro 3MICT, 3100yBad aHali3ye, ajie Jeo
YTPYIHIOETBCS 3 BJIACHUMHM BHCHOBKAMH, HE JIOCHUTH
BIIEBHEHO ONEpPYyE CHEIIaIbHOK  TEPMIHOJIOTIELO,
aruIikKye  TEOPEeTWYHI  3HaHHS  NpPU  BHPILIEHHI
IPaKTHYHKUX 3aBJaHb, aJIe¢ HAsSBHI HETOYHOCT1, BAUKOHAHI
3aBAaHHS y UJIOMY BIANOBIAAIOTH BUMOraM, XoOua

MarTh TIOMUJIKH PI3HOTO XapaKTepy.

3-4

Oanu

BigmoBiaml MICTITh HE3HA4Hl IIOMHJIKHM, 3arajoMm
noOyA0BaH1 MOCIII0BHO i JIOT1YHO, 37400yBad po3yMie
MUTAHHS TMOBHICTIO 1 PO3KPHUBAE HOTO 3MICT, aHAII3YE,
poOUTh BHUCHOBKH; 3700yBady OIEPYyE CHEIIaTbHOIO
TEPMIHOJIOTIE€L0, BMIJIO AIlJIIKY€ TEOPETUYH1 3HAHHS TIPU

BUPIIICHH] MPAKTUYHUX 3aBJIaHb, BUKOHAHI 3aBJaHHS
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BI/IIIOB1IAFOTH BUMOTI'aM.

OaJjB

BiamoBiai HE MICTSATh CyTTEBHX MTOMUJIOK IIIOJO 3MICTY,
moOy/1I0BaH1 MOCIIIOBHO ¥ JIOT14HO, 37100yBad po3yMi€e
MATAHHS TOBHICTIO 1 BCEOIYHO PO3KPUBAE MOTO 3MICT,
aHajizye, pOOWTh BHUCHOBKH; 3100yBad TpaMOTHO
OTIepy€ CIEMiaTbHOI TEPMIHOJIOTIEID, BMIIO aIlUIIKy€e
TEOPETUYHI 3HAHHS TMPU BUPIMICHH] MPAKTHUYHUX

3aBJlaHb, BUKOHAHI 3aBJaHHs BIAMOBIJAIOThH BUMOTaM.

Camocriiina poOoTa

OaiiB

BiamoBine BimcyTHs ab0 HE pO3KpUBAE CYTHOCTI

IINTaHHSA.

1 Gan

HenoBHa BiamoBigb.

2 Ooanmu

[ToBHa BIAIOBIAE.

3 Oamu

3n00yBauy  BOJIOJIIE  HABUAJIBLHUM  MaTepiajoMm 1
BUKOPUCTOBY€E HAOYTI 3HAHHS, YMIHHS Y CTaHJApPTHUX
CUTYaIlIsSIX; CAaMOCTIHHO BHUKOHYE IMPAKTUYHI 3aBIaHHS
BIJIMOBIAHO 0 METOJIMYHUX PEKOMEHJAIIH; TPaKTU4HI
3aBJaHHS MalOTh OKpPEMi TOMWJIKH, KOPHUCTYETHCS

HEOOX1THUMHU HaBYAJIbHO-METOJIMYHUMH MaTepiajJaMu.

4 Gamn

3100yBay BOJIOJII€ TIIMOOKUMHU 3HAHHSIMU, IEMOHCTPYE
BIJIMOBIJTHI KOMIETEHTHOCTI, BUKOPUCTOBYE 1iX Y
HECTaHJAPTHUX CHUTYyallsX, CaMOCTIMHO TMpalioe 3
iH(opMallito BIAMOBIIHO A0 TMOCTABICHUX 3aBJaHb;
CaMOCTIHHO KOPHUCTYETHCS JOJATKOBUMH JDKEpeIaMU
iH(popMaIi; TBOPUO BUKOHYE Ta aHaJI3y€e MPAKTHYHI

3aBJaHHII.
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[HauBinyanbHe
HaBYAJIbHO-
JOCIIITHE 3aBIaHH
(momoBiab Ta

MIPE3CHTAITIS)

1-4 | 3aBnaHHs HE BUKOHaHE ab0 MpeACTaBICHHM MaTepia

0any | He PO3KpPUBAE CYTHOCTI IPOOIEMH.

5-9 |IlpencraBieHa poOoTa HE TIOBHICTIO PO3KPUBAE

0aiiB | CyTHICTh MPOOJIEMHU.

10-12 | IIpeacraBiena  poOoTa  TMOBHICTIO  BIATOBIJIA€E

OaiB | MOCTABJICHOMY 3aBJIaHHIO.

Kpumepii ouinroeanna niocymko8o20 KOHmpoJiro (exzamen):

bamm Kpurepii
0 OamB BianoBiai Ha 3anuTaHHS BIJICYTHI.
1-5 GaniB 3100yBady JaB HeMpaBWbHY a00 HEMOBHY BIAMNOBIAL Ha
3alMTaHHS, BUSBUB 3HAYHI MPOTAIMHA B 3HAHHSX HABYAIHLHOTO
Marepially, 3aCBIIUMBIIIH 11 YaCTKOBE onpairoBaHHs. Heznatauit
3poOUTH apryMEHTOBaHI BHCHOBKH, HE MOXE OpaTh y4yaTh B
0OroBOpeHHI MpoOsieM MOBHOI KOMYHIKaIlli, BAKOPUCTOBYBaTU
TEPMIHOJIOTIYHHI arapar
6-10 GaniB Biamosini Ha 3anuTaHHs ¢GopMalibHI, KHIDKKOBI. 3100yBay

BIJITBOPIOE 3HAYHY YACTUHY HaBYAJIbHOTO MaTepiajy, BUCBITIIIOE
HOTO OCHOBHUH 3MICT, BUSBIISIE €JIEMEHTAPHI 3HAHHS OKPEMHX
MIOJIOKEHb, OJHAK HE 3JaTHUM J0 TJIHMOOKOro, BCeOIYHOTrO
aHaii3dy, OOIpyHTYBaHHsI Ta apryMmeHTalli, Ma€e YsSBJICHHS MpPO
HAWTOJIOBHILI  MOHATTS Kypcy, Mae€ MNpuOJIK3HI, 1HOAI
HeaJIeKBaTHI, 3HAHHS IMIOAO0 MPOOJIEM MOBHOI KOMYHIKaIlii; B

HEJIOCTaTHHOMY OO0CS31 OIpaIioBaB mMaTepial, M0 BXOIUTH JI0

porpaMu Kypcy
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11-15 GamiB

BianoBinl Ha 3amuTaHHS 3arajoM MPaBWIbHI, MPOTE HasBHI
dakTuyHi MOMMWIKH. 3700yBau JOCTAaTHHO MOBHO BOJIOIE
HaBYaJIBLHUM MaTepiajioM, OOIPYHTOBAHO HOTO BHKJIaNa€, 3HAE
npeaMeT, 3agadi Ta Il Kypcy; OCHOBHI MOHSTTS;, HUIAXU
MiIBUIIEHHS e(DEKTUBHOCTI CIIJIKYBAHHS PIHOIO Ta iHO3EMHOIO
MOBaMH; HOB1 (HOPMHU KOMYHIKaTUBHUX MPAKTUK, TUHAMIKY PYXY
KOMYHIKaTUBHUX MOTOKIB Y CY4aCHOMY CYCIIJIbCTBI, CIIEIU(IKyY
CHUIKYBaHHA 3 BHUKOPUCTaHHSIM HOBUX KOMYHIKATUBHHX
KaHalliB. 3/100yBauy HaMaraerbcsi poOUTH BJIACHI BUCHOBKH,

HaBOJIUTL IIPUKIAAN

16-20 GamniB

BianoBial Ha 3amudTaHHS TIOBHI, OOIPYHTOBaHI, JIOTIYHO
noOyoBani. 3400yBad y MOBHOMY 00CS31 BOJIO/I1€ HABYAJIbHUM
MarepiajioM, BUIBHO, CaMOCTIHHO W apryMEHTOBAaHO MHOTO
BUKJIaJIa€; TIMOOKO Ta BCEOIYHO PO3KPUBAE 3MICT 3allUTaHb,
BUKOPHCTOBYIOUM TP IIHOMY OOOB’S3KOBY Ta JOJAaTKOBY
JITEpaTypy; MOKE OXapaKTepus3yBaTH IUISAXU I1BUIECHHS
e(eKTUBHOCT1 CIUIKYBaHHS PIAHOI Ta 1HO3EMHOIO MOBAaMU;
HOBI (OpMH KOMYHIKATUBHUX NPAaKTUK, AUHAMIKY pyXy
KOMYHIKaTUBHUX MOTOKIB y CY4aCHOMY CYCIUIbCTBI, CIICTIU(PIKY
CHIJIKyBaHHS 3 BHUKOPUCTAaHHSIM HOBHUX KOMYHIKATHBHHX
KaHalliB; pOOWTH BJIACHI BHUCHOBKH, HABOJIWUTH apryMEHTH Ha

T1ITBEPPKCHHS BJIACHUX TYMOK
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Kpumepii ouinrweanns 3a ecima euoamu KOHmMpOoio:.

Cyma GaniB

Kputepii ominku

Bigminao

(90— 100 A)

3n100yBay  BUIIOI OCBITH JEMOHCTPYE MIIHI  3HAHHS
JUCIUILIIHH, aHTJI1HCEKOMOBHY KOMYHIKaTHUBHY
KOMIIETEHTHICTh (JIIHTBICTUYHUH, COITIOKYJILTYPHUH,
MparMaTHYHUN, TUCKYPCUBHUN KOMIIOHEHTH); BUCIIOBIIOETHCS
aHTIMCHKOI0 MOBOIO, HE BiA4yBarOud OpaKy MOBHHMX 3ac00iB
JUTSL BAPKEHHS TyMKH; PO3yMI€ 1 cCripuiiMae CIiBpO3MOBHUKA,
MPOEKTY€E CHUIKYBaHHS BIAMOBIIHO JO OOpaHOro THUITY
JUCKYpCY, BU3HAYAIOUM 3MICT 1 3aCO0M AJIs1 HOTO NepelaBaHHs,
JOLIIIBHO ~ BXKMBAIOYM HeBepOajabHI 3acO00M KOMYHIKAIIIi;
3aCTOCOBY€E HAOYTI 3HAHHS B MPAKTUYHHUX CHUTYAIlIIX, BOJOJIIE
KOMYHIKATUBHUMHU CTpATErisiMU TPOBEACHHS aHMIMCHKOIO
MOBOIO  JIEKIli, YPOKYy, JONOBIII-NIPE3€HTAllli; BOJIOAIE
TEOPETUYHUMHU OCHOBaMH MOBHOI KOMYHIKaIIii,
TEPMIHOJIOTIYHUM amnapaToM. [IpM BUKOHAaHHI NPAKTUYHUX
3aBJIaHb MPOSBIISIE€ BMIHHS CAaMOCTIMHO BUPILITYBaTH MOCTABJIEHI
3aBJlaHHS, aKTHBHO BKJIIOYA€THCS B OOrOBOPEHHS, BIICTOIOE
BJAaCHYy TOYKY 30py B TMHTAaHHAX Ta PIINICHHAX, IO
posrinaoThes. Orinka Hmwkye 100 6anmiB OOTPYHTOBYETHCS
HEJIOCTATHIM PO3KPUTTSIM TEOPETUYHUX IMHUTAHb HABYAIBHOI
JTUCLUUIUTIHY, 200 TUM, IO CTYACHT MPOSBJISIE HEBIEBHEHICTH B
TIyMau€HHI TEOPETUYHUX MOJI0KECHb YU CKJIAJHUX MPAKTUIHUX

3aB/aHb.
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Jlobpe
(82-89 B)

3n00yBauy  BHUIIOT OCBITH JEMOHCTPYE JOCTaTHI 3HAHHS
JUCIUILIIHH, aHTJI1HCEKOMOBHY KOMYHIKaTHUBHY
KOMIIETEHTHICTh (JIIHTBICTUYHUH, COITIOKYJIbTYPHHH,
nparMaTUYHUN, JUCKYPCUBHUN KOMIIOHEHTH); BUCIIOBIIOETHCS
aHTJICHKOI0 MOBOIO, HE BiIUyBarOuM Opaky MOBHHX 3ac00iB
JUTSL BAPKEHHS MKW, PO3YMI€E 1 CIIpUMae CIiBpO3MOBHHUKA,
MPOCKTY€E CHUIKYBaHHS BIAMOBIAHO JO OOpaHOTO THILY
JMCKYPCY, BU3HAYAIOUH 3MICT 1 3ac00U J1JIsl HOTO MepejaBaHHs,
JIOIUIBHO B)KMBAlOuM HeBepOasibHI 3ac00M KOMYHIKaIlii, ajie
noTpedye HEe3HaYHOI JOMOMOTH 3 OOKY BHKJIagada; 3aCTOCOBYE
HaOyTi 3HaHHS B  MPAaKTUYHUX  CUTYyallisX, BOJIOJIE
KOMYHIKATUBHUMHU CTpaTErisiMU MPOBEACHHS aHIIIMCHKOIO
MOBOIO  JIEKIli, YPOKYy, JIOMOBIII-TIPE3EHTAllli; BOJIOIE
TEOPETUUHUMHU OCHOBaMH MOBHOT KOMYHIKallii,
TEPMIHOJIOTIYHUM  amapaToM, OJHAK BiJ4yBa€ HE3HayHI
TPYIHOIIl TIiJ 4Yac MPAKTUYHOTO 3aCTOCYBaHHS 3HAHb Y
pealbHUX KOMYHIKaTUBHMX cuUTyalisix. Ilpu BUKOHaHHI
NpPaKTUYHUX 3aBJaHb 3700yBady CAMOCTIMHO BUIPABIISIE

JOMYIICH] TOMUJIKH, KITBKICTh SKUX € HE3HAYHOIO.

Jlobpe
(74-81 C)

3n00yBau BHUILOI OCBITH JAEMOHCTPYE 3HAHHS AUCIUILIIHU,
aHTJIIHCHKOMOBHY KOMYHIKaTHBHY KOMITETEHTHICTb
(JIIHTBICTHYHUM, COIIIOKYJIBTYPHHUIA, nparMaTUYHUM,
JTUCKYPCUBHUN KOMITOHGHTH); BHCIIOBIIOETHCS aHTIIHCHKOIO
MOBOIO, HATOMICTh BiJdyBae Opak MOBHHMX 3aco0iB s
BUPAXEHHSI JYMKH; pO3yMi€ 1 chpuiiMae CHiBPO3MOBHUKA,

MPOEKTYE CHUIKYBaHHS BIAMOBIAHO 10 00PaHOTO TUITY TUCKYPCY,
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BU3HAYAOYM 3MICT 1 3ac00M Il MOro repeaaBaHHs, JOILJIBHO
B)KMBAaIOYM HEBepOabHI 3aco0M KOMYHIKaIlii, ame moTpedye
HE3HAYHOI JONMOMOTH 3 OOKy BHKJajada; 3acTOCOBYE HaOyTI
3HAHHSI B MPAKTUYHUX CHUTYAIlisX, BOJIOAIE KOMYHIKATUBHUMU
CTpaTerisiMi MPOBEACHHS AHTIIMCHKOI MOBOIO JIEKIii, YPOKY,
JIOTIOBITI-TIPE3CHTAIlll; BOJIOJIE TEOPETHYHUMH OCHOBAMH
MOBHOi KOMYHIKaIlli, TEpMIHOJOTIYHUM amapaTtoM, OJHAK
BIIUyBa€ HE3HAyHI TPYAHOINl Mg dYac MPAKTUYHOIO
3aCTOCYBaHHS 3HaHb y PEAIbHUX KOMYHIKATHUBHUX CHTYaIllsX.
[ToMuiky y BIANOBIIAX HE € CHCTEMHUMH, BIIEBHEHO IMPALIOE 32

AJIrOPUTMOM.

3a/10BUIHHO

(64-73 D)

3100yBady  BHILOI OCBITM JIEMOHCTPYE HEMOBHI 3HAHHSA
JTUCIHIUIIHA Ta HE 3aBXAH JEMOHCTPYE AaHTTIHCHKOMOBHY
KOMYHIKaTUBHY KOMITETEHTHICTh (JIIHTBICTMYHUH,
COLIIOKYJIbTYPHUM, IIparMaTUYHUM, JCKYpPCHBHUI
KOMIIOHCHTH ); BUCJIOBJTFOETHCS aHTJIIHCHKOI0 MOBOIO, HATOMICTh
Bi/luyBa€e Opak MOBHUX 3aC001B i1 BUPAKECHHS TYMKH; PO3yMi€
1 clipuiiMae CriBpO3MOBHHKA, MPOEKTY€E CIUIKYBaHHS BIANOBIAHO
JI0 0OpaHOTr0 THUITY TUCKYpPCY, BU3HAYAKOYM 3MICT 1 3aCO0U IS
Horo mepenaBaHHs, JOLUIBHO BXXKMBalOYM HEBepOasibHI 3aco0u
KOMyHiKallii, ane mnoTpedye 3HA4HOi JOMOMOTH 3 OOKYy
BUKJIaJIaya; HE 3aBJIM BMI€ 3aCTOCOBYBATH HaOyTi 3HAHHS B
NpPaKTUYHUX  CUTyallisiX,  BOJOMAITH  KOMYHIKQaTUBHUMU
CTpaTerisiMi MPOBEACHHS AHIIIMCHKOI0 MOBOIO JIEKIi, YPOKY,
JOTIOBITI-TIPE3EHTAllll; BOJIOJIE TEOPETUYHUMHU OCHOBAMHU

MOBHOI KOMYHIKallii, TEpMIHOJOTIYHUM arapaToM, OJHaK
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B1/IUyBa€ 3HAYHI TPYAHOIII IT1J1 YaC MPAKTUYHOTO 3aCTOCYBAHHS
3HaHb y peaTbHUX KOMYHIKAaTHBHUX cuTyarisx. [lomunku y
BIMIOBIASIX HE € CHUCTEMHUMH, BIIEBHEHO IIPAIIOE 3a

AITOPUTMOM.

3a/10BUIBHO

(60-63 E)

3m00yBad  TIOBEpXHEBO  ONAHyBaB  HABYAIBHHM  3MICT,
nepeadayeHu MporpaMoro HaBYaJIbHOI IUCIMILIIHUA, Ma€e 0a30Be
BOJIOIIHHS aHTJT1IICHKOMOBHOIO KOMYHIKaTHBHOIO
KOMIIETEHTHICTIO (JIIHTBICTUYHUH, COITIOKYJIbTYPHHUH,
MparMaTuyHui, NTUCKYPCUBHUIA KOMITIOHEHTH); BHUCIIOBIIOETHCS
aHTJIIACHKOI0 MOBOIO, HATOMICTh BIUyBa€e Opak MOBHHUX 3aC001B
JUISL BUPQXKEHHSI TYMKH; PO3yMi€ 1 CipuiiMae CHiBPO3MOBHUKA,
MPOEKTYE CMUIKYBaHHS BIAMOBIIHO 10 00paHOTO TUITY JUCKYPCY,
BU3HAYAIOYM 3MICT 1 3aCO0M /JI MOro mepeaBaHHs, HE 3aBXKIU
JIOIIUTBHO B)KMBAIOYM HEBEepOaibHI 3acO0M KOMYHIKAIlli, ajie
noTpedye 3HAYHOI IOMOMOTH 3 OOKY BUKJIaja4ya; HE 3aBXIU BMI€
3aCTOCOBYBaTH HaOyTI 3HAHHS B TMPAKTUYHUX CHUTYaIllsX,
BOJIOJITH  KOMYHIKAaTUBHHUMH  CTpPATErisiMU  TPOBEIEHHS
aHTJIIACHKOI0 MOBOIO JIEKIIl, YPOKY, JOIMOBIII-IIPE3eHTaLll,
nmoTpedye CyTTEBOI JIONMOMOTHM 3 OOKy BHKIaaada; BOJOJIE
TEOPETUUHUMHU OCHOBaMH MOBHOT KOMYHIKallii,
TEPMIHOJIOTIYHUM arapaToM, OJHAK BIAYYBa€ 3HAYH1 TPYIHOIII
M Yac TMPaKTUYHOTO 3aCTOCYBaHHSA 3HAaHb Y pealbHUX

KOMYHIKaTUBHUX CUTYaIlIsIX.

HezanoBuisHO

(35-59 FX)

3m00yBady BUIOI OCBITM HE BOJOJIE€ AHTIIHCHKOMOBHOIO
KOMYHIKaTHBHOO KOMITETEHTHICTIO (JIIHTBICTHYHUIA,

COLIIOKYJIbTYPHU, IIparMaTUYHUM, JHACKYPCUBHUN
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KOMITOHEHTH); HE BMI€ BUCJIOBIIIOBATUCS aHTJINHCHKOI MOBOIO,
BiIuyBae Opak MOBHHMX 3aCO0IB JIJIsl BUPAXEHHS TyMKH; 3[aTCH
pO3yMITH 1 CHOpUHAMATH  CHIBPO3MOBHHMKA, MPOCKTYBaTH
CHUIKYBaHHS BIAMOBIIHO JO OOpaHOro THUIY JIUCKYpCY,
BU3HAYAIOYHM 3MICT 1 3ac00M I HOTO TepeaaBaHHs, MOIIIBLHO
BXXMBalOUYM HeBepOaabHI 3acO00M KOMYHIKaIlii, aje moTpedye
CYTTEBOI TOMOMOTH 3 OOKY BHKJIa/Ja4ya; HE BMi€ 3aCTOCOBYBATH
HaOyTi 3HAHHI B TPAKTHYHUX CHUTyaIlliX, BOJIOJITH
KOMYHIKATUBHUMHU  CTPATETisSIMU TIPOBEJICHHS aHMIHCHKOIO
MOBOIO JIEKII1i, YPOKY, TOMOBIII-Pe3eHTallli, MOTpeOy€e CYyTTEBOI
JIOTIOMOTH 3 OOKY BHKJIa/1aua; BOJIOJII€ TEOPETUYHUMHU OCHOBAMHU
MOBHOI KOMYHIKallii, TEpMIHOJOTIYHUM amapaToM, OJHaK
BIJIYYBA€E CYTTEBI TPYAHOIII Mij Yac MPAKTUYHOTO 3aCTOCYBaHHS
3HaHb Yy pEAIbHUX KOMYHIKATUBHUX CHTYyallisX. 3100yBau
Mpaloe MacCUBHO, MPAKTHYHI 3aBJaHHS BUKOHYE TEPEBAKHO 3
MOMWIKAMH, BHUIPABJISIE TIOMWIKK JIMIIE TPU BUKOHAHHI
HECKJIQJIHUX TPAKTHYHUX 3aBIaHb. 3M00yBay JAOMYCKAETHCS 0

IMOBTOPHOI'O CKJIAJIaHHA CK3aMCHY.
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JoxaTok
PROJECT
Questioning Speech Acts: Teaching Challenges?

Objective:
The primary goal of this project is to enhance your awareness of Questioning Speech Acts
(QSAs) as integral components of English Language (EL) classroom discourse.
Throughout the project, you will explore various types of QSAs, their usage, and their
Impact on classroom interactions.
Project Overview:
The project consists of three stages:
Stage One: Awareness and Analysis
Stage Two: Observation and Comparison
Stage Three: Application and Repertoire Construction
Each stage will involve analysis, discussion, and the production of results.
Research Questions:
To reach this goal after finishing your work on the project you are to answer the following
questions:
> What is the proportion of QSAs as compared with other speech acts in the EL
classroom discourse?
» Which QSAs are the most widely used by native EFL teachers in the classroom
discourse with regard to (a) the ELL proficiency level, (b) lesson stage?
» What are QSAs used by teacher-student in the EL classroom discourse?
» What QSAs do students-practice teachers primarily use in the classroom?

2 Yeremenko T.Ye., Lukyanchenko 1.0. Teaching questioning speech acts within cognitive-communicative paradigm:
interdisciplinary integration. International journal of philology (MixxHapoauuii pinonoriunuit yacomnuc). 2020. Vol. 11. Ne 1.
P. 122-131.
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» What QSAs are popular with practice teachers wirh regard to (a) the ELL

proficiency level, (b) lesson stage?

» What knowledge and practical skills were developed while working at the project?

Stage One: Awareness and Analysis

Objectives:

To develop awareness of QSAs as a unit of classroom discourse.

To recognize different types of QSAs.

To analyze the impact of QSAs on learners.

To assess the appropriateness of QSAs based on proficiency levels and lesson

stages.

Tasks:
Introduction to QSAs:

Attend a lecture that will introduce you to the taxonomy of QSAs. Review the various

types, including:

» checking QSAs (used to elicit quantity and quality of student’s knowledge verifying

it against fixed answers known to the teacher; have only one correct answer);
concept-checking QSAs (a subtype of checking QSAs which is used to elicit
student’s understanding of vocabulary item or grammatical structure on the basis of
its component concepts one by one; have only one correct answer (short, simple
and low-level));

informing QSAs (used to elicit unknown information from the student, his/her
opinion, experience, attitude, evaluation, etc.; focus is on content rather than on the
language; have no fixed answers);

confirming QSAs (used to require the student to confirm or disconfirm teacher’s
assumption presented in a question form or to elicit confirmation that previous

utterance was heard/understood correctly);
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>

agreeing QSAs (used to offer the student to agree with teacher’s previous statement
and to ascertain common ground);

committing QSAs (used to require further interaction/verbal exchange from both the
teacher and the student; suggest an obligatory verbal response);

repeating QSAs (used to backshift the discourse, require to repeat the preceding
student’s utterance to clarify it or some of its elements in case of failure of
communication — high level of noise, the teacher has not heard student’s reply
properly; may be used as a tactical move for the teacher to draw attention of other
students to the words of the replier);

clarifying QSAs (used to require the student to explain the content confusion of a
preceding utterance or recode the information previously given);

prompting QSAs (used to provide additional information to help students to give
the correct answer);

nominating QSAs (used to determine the next speaker).

Research Activity:

Participate in the mini-project by:

>
>
>

Naming commonly used QSAs in EFL classrooms.
Justifying the use of specific QSAs.

Suggesting QSAs based on lesson stages and proficiency levels.

Data Collection:

Watch authentic YouTube videos of native EL teachers and:

> Protocol QSAs using the following scheme: context, QSA type (according to

above-mentioned categories), goal, student’s response, lesson stage.

> Analyze the proportion of QSAs compared to other speech acts in the classroom.

» Determine the frequency of each QSA type used by teachers.

> Establish which QSAs may be used in view of (a) the lesson stage, (b) the

proficiency level.
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Presentation:

Present your findings through a multimedia presentation during a seminar-workshop.

Stage Two: Observation and Comparison

Objectives:

= To extend awareness of QSAsS.

= To analyze the use of QSAs in real classroom settings.
Tasks:
Lesson Observation:
Observe Bachelor students’ lessons and:

» Protocol QSAs using the same scheme as in Stage One.

> ldentify the dominance of QSAs used in those lessons.

» Compare the QSAs used by Bachelor students with those performed by EL

teachers.

> ldentify typical errors made by student-teachers regarding QSA implementation.
Recommendations:
Work out a recommendation for effective questioning based on your analysis and present

it in the form of comments on video fragments from the observed lessons.

Stage Three: Application and Repertoire Construction

Objectives:

= To develop the ability to construct your own repertoire of QSAs.

» To effectively use a variety of QSAs in the EL classroom.
Tasks:
Demo Lesson Analysis:
Analyze video records of your three demo lessons conducted during your teaching
practice and:
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>
>

Protocol the QSAs used according to the specified scheme.

Reflect on the frequency and effectiveness of your QSAs, addressing questions
about their appropriateness regarding lesson stage and proficiency level.
Answer the questions:

How often do | use QSAs in a class?

What are the proportions of QSAs vs. other speech acts | use in a class?
What types of QSAs do | use?

What types of QSAs | use work best?

Are the questions | use clearly worded?

Do | use QSAs effectively?

Do | use QSAs appropriately in view of the lesson stage?

Do | use QSAs appropriately in view of the proficiency level?

Is it more to do with the QSAs | ask?

Can | analyze the possible impact of QSAs on the student?

Can | integrate QSAs in the lesson?

Do | use QSAs to achieve educational goals at the lesson?

What would | change about QSAs at the lesson if | used it again?

How can | improve my own use of QSAs in class?

Repertoire Creation:

>

>

Based on your analysis, construct a lesson plan that includes a list of possible QSAs
corresponding to each lesson stage (class organization, presentation, practice,
production, homework, evaluation).

Engage in group discussions to refine your list.

Final Report:

Make a report summarizing the project, including your findings, answers to the research

guestions, and conclusions.
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Assessment Criteria

Your performance will be evaluated based on:

>

YV V V V V

YV VY

Attendance, Participation, and Meeting Deadlines (15%)
Task Achievement (20%)

Final Product (Total 65%):

Content (30%)

Display (15%)

Material Acquisition (20%)

Important Notes
Collaborate with your project group throughout the stages.
Utilize the provided resources effectively to support your research.

Be prepared to discuss your findings and recommendations in class.
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HaBuanbhe BUJaHHA

E€pemenxo Tetsina €BcradiiBHa

Jlyk’stnuenko Ipuna OneriBHa

MeToanuHi pekoMeHAaLil
10 MPAKTUYHHUX 3aHATH TA CAMOCTINHOI po00oTH
3 TUCHUILTIHA

«Teopist Ta npakTHKA MOBHOI KOMYHiKaWii (aHrJilickka MOBa)»

U1t 3100yBaviB Apyroro (MaricTepcbKOro) piBHS BULIOI OCBITH
cnemianbHicTh 014 Cepenns ocBiTa

(npenmetHa criemianbHicTh 014.021 Anrmidicbka MOBa Ta 3apy0ikHa JTiTepaTypa)

ABTOpCBHKa pefaKiis
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