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(cHCTEMAaTHYHOTO 3aKPHTOTO IMCHMOBOTO OIMTYBaHHS), CHCTEMATH3allil, PEHTHHIOBOTO OIIHIOBAHHA, aHAi3y i
TIAyMadeHHS pe3ynbTaTiB. Y JOCTDKEHHI 3alpOIIOHOBAHO METOAWKY Ta IHCTPYMEHTapiii M BHBYCHHS
KOMIETEHTHOCTEH y BHIMMN IMIKOJNi. 3aurs 3a0e3ledeHHs perpe3eHTAaTHBHOI BHOIPKM Ta OTPUMAaHHSA HEOOXimHOI
iHpopMalii onMUTYBaHHS MPOBOAMIIOCH Cepell CTYIEHTIB Ta KYPCaHTIB i3 ypaxyBaHHAM iHIUBIIyalbHOTO, TPYIIOBOTO,
KOJIEKTHBHOTO BHOOpY. JlOCTi[KeHHsT MPOBOAWIOCH OpoTsiroM 4 HaBuambHuX pokiB (2013-2017 p.p.) Ha 6a3si
HawnionaneHoi akanemii HamionanbHoi rBapnii YkpaiHu, 3arajgbpHa KiuTbKicTh pecrioaeHTiB — 430 oci6 (14 — rpyn
CTyZeHTIB, 12 — KypcaHTiB). Pe3ynbraT IOCHIIPKEHHSI CBiAYaTh, MO HAMOUIbII 3aTpeOyBaHUMHU CEpel CTYIEHTCHKOT
MOJIOAI € MomuT Ha (popMyBaHHS y HHMX BHKJIQJauaMH TaKUX KOMIIETCHTHOCTEH: pINIydiCTh Ta HAIOJETJIUBICTH Y
BUKOHAHHI TIOCTABJICHHUX 3aBJIaHb Ta B3ATHX Ha ceOe 3000B’s13aHb; 3AaTHICTh IPUHMATH OOIPYHTOBAHI PillICHHS; BMiHHS
3aCTOCOBYBATH 3HAHHS B MPAKTHYHUX CUTYalisx; BMIHHS MPAIfOBATH B KOMaH[i; 34aTHICTh aIanTyBaTUCS Ta MiATH B
HOBIM CHTYyamii; 34aTHICTh IUTaHyBaTH i KepyBaTH YacoM; yMIHHS OIIHIOBATH Ta MIATPHUMYBATH SKICTh BUKOHAHOL
po0OTH; 3MATHICTH BHSBIATH, CTAaBUTH 1 BHUPINIyBaTH NHpoOJeMH; 3HAHHS Ta PO3YMIHHS MHpeIMETHOi oOmacti Ta
po3ymiHHS mpodecii; BMiHHS HaBUaTHCS Ta OyTH B Kypci OCTaHHIX Hozii. BusHaueHi TeHaeHMii 3amuTy Ha (OpMyBaHHS
KOMIETEHTHOCTEH y BUIIUI MIKOII cepell CTYyASHTCHKOI MOJIOi YKpaiH! NOPIBHSIHO 3 JaHUMH, OTPIMAaHUMH B PaMKax
JOCITIIKCHB 33 €BPONEHCHKNM MTPOEKTOM TIOHIHT.

Knrouosi cnoea: 3amut CTYICHTIB, KOMIICTCHTHICTh, KiIacu(ikallii KOMICTEHTHOCTCH,
KOMIIETEHTHOCTI, MI>KOCOOMCTICHI KOMIIETEHTHOCTI, CHCTEMHI KOMIIETEHTHOCTI, MPOCKT TIOHIHT.
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SELF-ACTUALIZATION AND SELF-FULFILLMENT IN THE CONTEXT OF
STUDENTS’ AUTONOMY DEVELOPMENT WITHIN THE EDUCATIONAL PROCESS

The article highlights important qualities that contribute to the effective development of autonomy of students in
higher educational institutions. During the development of students’ autonomy in the educational process the opportu-
nities for the formation of their creativity, independence and ability to make decisions concerning the solution of certain
theoretical and practical pedagogical problems greatly increase. Self-actualization is not a static condition, it is an
active process in which person’s capacities are used to their fullest. Creativity, ingenuousness, courage and hard work
are the major characteristics of people, who are capable of self-actualization. The self-actualization is of special im-
portance in professional activities, and for that it is not only necessary to possess the mentioned qualities but also to
have the necessary professional tools and knowledge which will provide the performance and efficiency of work as well
as capacities for professional growth.
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Introduction later become the indices of their self-efficiency on the

Innovative teaching technologies, practical imple-
mentation of modern approaches to rapidly changing
information submission require future lecturers to be
independent and mobile in taking their decisions concern-
ing the large variety of unconventional pedagogical tasks
which they can face during their teaching practice. In
order to feel confident in the volatile educational space
the future lecturers should acquire firm skills in self-
actualization and self-fulfillment in the process of their
studying at higher educational institutions, which will

way to self-perfection.

A prominent Western psychologist of the 20" centu-
ry, one of the creators of the personality theory, A. Adler,
indicated that we react actively and creatively to all the
influences we face [1]. We do not remain in the state of
inert and passive objects, but rather actively search for
certain kinds of feelings and despise other ones. We selec-
tively systemize and comprehend our experience, choose
an individual scheme of apperception and form a clear
model of our attitude towards the world, thus actively and
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creatively perceiving all the external and internal influ-
ences. Therefore, the core of Adler’s model of the human
nature is creativity — ability to formulate (consciously or
unconsciously) our aims and ways of their achievement. It
reaches the highest point of its development in the crea-
tion of the life plan, which organizes a person’s life into a
consistent lifestyle. It is of prior importance for a future
lecturer to choose the life plan correctly and build up a
respective unique lifestyle. And this task cannot be solved
without the actualization of self-efficiency processes and
self-perfection; it presupposes a considerable share of
independence which make it possible to deal with the
issue of self-fulfillment. Thus, this process is not to be
happening chaotically but should rather be a component
of the students’ autonomy development.

According to A. Adler, the formation of life aims,
lifestyle and apperception scheme is an act of creativity.
He ascribes uniqueness, self-consciousnhess and control
over one’s own destiny to every personality. As a result,
the formation of self-efficient personality of a future lec-
turer is mostly the task of a subject, which depends on
one’s aspirations and dedicated work in order to acquire
the respective qualities.

Choosing a career of a lecturer is a courageous and
important step in a young person’s life. This step has to be
conscious and well-balanced, since it determines whether
the students — future lecturers — will be working hard over
their professional and pedagogical development and reach
the self-fulfillment.

According to A. Maslow, self-actualization should
be considered as a synonym to self-fulfillment. Self-
actualization is a consistent fulfillment of potential oppor-
tunities, abilities and talents as a form of fulfillment of
one’s mission, calling, destiny, etc., a form of a more
profound cognition and acceptance of one’s original na-
ture, a form of restless aspiration for unity, integration or
internal personal synergy [13, 14]. In other words, self-
actualization is the willing of a person for growth, devel-
opment, independence, self-expression, activation of all
the capacities of one’s organism.

K. Rogers [15] was the first to express the idea that
the trend towards self-actualization is characteristic for
every living being, and the pursuance of complete self-
fulfillment is natural for every one of us.

A. Maslow included the need for self-actualization to
the hierarchy of needs. In case all the other needs are
sufficiently satisfied, the need of self-actualization comes
to prominence and becomes as important as the others.

Discussion

Self-actualization is not a static condition, it is an ac-
tive process in which a person’s capacities are used to
their fullest, in a creative manner and, therefore, happily.
Creativity, ingenuousness, courage and hard work are the
major characteristics of people, who are capable of self-
actualization. The self-actualization is of special im-
portance in professional activities, and for that it is not
only necessary to possess the mentioned qualities but also
to have the necessary professional tools and knowledge
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which will secure the performance and efficiency of work
as well as capacities for professional growth.

Consequently, we can make a conclusion that the or-
ganization and performance of individual educational
activities also have to consider the necessity of the future
lecturer’s self-actualization and rely upon it. For this it is
necessary to include unconventional tasks as a component
of individual educational activities which would require
concentration and activation of all the skills peculiar for
the future lecturer; tasks which would demand creative
approach and emotional uplift to be resolved.

According to many scholars (A. Adler, O. G. As-
molov, |. D. Beh, D. O. Leontiev, S. D. Maksimenko,
A. Maslow, K. Rogers, O. V. Suhomlynska, et al.) we can
determine the following important requirements which
contribute to personal growth:

v self-dedication to something more than one’s
own “self”;

v" successful fulfillment of tasks.

The occupation of a lecturer, in case one is ready for
it, can create these requirements for a young lecturer, and
the training system at a higher educational institution is
already designed for it. And during individual educational
activities the opportunities for the formation of students’
creativity, independence and ability to take courageous
decisions for the resolution of certain theoretical and
practical educational tasks are considerably increasing.

Constant self-cultivation leads to the appearance of
new personal qualities. In case these qualities support the
harmonization of the person’s relations with the environ-
ment, one can talk about the self-perfection process.
A. Maslow considered that most people, or even every-
one, can fell the necessity for internal self-perfection,
strive for it and are constantly searching for it. His re-
search has shown that encouraging people for the fulfill-
ment of their own potential is natural and necessary. But
still only few of them, who are generally considered to be
gifted, can reach the highest point of self-actualization (as
estimated by Maslow, less than 1% [13]). The state of
things is so unsatisfactory mostly because most people
simply cannot see or feel their potential; they do not know
about its existence and do not understand the potential
and benefits of self-perfection. They tend to hesitate,
doubt and even are afraid of their capacities and therefore
reduce the chances for self-actualization [13].

The analysis of our pedagogical experience, the re-
sults of the faculty stuff and students polling, discussions,
disputes, seminars on the researched issue show that the
insufficient and wunsatisfactory results of students’
knowledge acquisition by means of individual studying
lies in their inability for self-actualization, i.e. unaware-
ness of their strengths and weaknesses which leads to the
incorrect dispensation of their psychological and physio-
logical strengths and abilities.

Often students are not able to comprehend and de-
velop their success even when they reach it, which leads
to the feeling of helplessness in their individual searching,
causes the fear of the big information volumes which are
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constantly increasing and require the formation of higher
level of individuality for the perception. So where should
we search for the way out of this unpromising situation?

First of all, students should be psychologically
trained to fulfill these kinds of activities starting with the
very first day of their studies at the higher pedagogical
institution. In other words, students — future lecturers —
should not be left alone with their own psychological
problems. Secondly, during class hours and consultative
work aimed at assisting and activating individual educa-
tional activities lecturers shall be drawing attention to
positive achievements of students, gained in the process
of individual educational activities. This approach has
several important functions: it stimulates the organization
of individual educational work, increases the level of
students’ self-esteem, fosters their self-actualization and
encourages them for self-perfection via the organized
self-education.

Accounting for the necessity of the self-actualization
and self-perfection processes stimulation, the composition
of educational material designed for individual mastering
at a pedagogical higher educational institution has to meet
the following requirements:

v' clear and logical organization;

v consistency and hierarchy (from easy things to
more complicated ones);

v’ scientific grounding and objectivity;

v’ adequate degree of theoretical load;

v’ provision with methodical literature, aimed at
explaining the most efficient methods and ways of indi-
vidual knowledge acquisition;

v presence of a developed system aimed at the ful-
fillment of high-quality self-assessment;

v’ strong projection on future professional pedagog-
ical work.

Compliance with the mentioned requirements will
make a considerable contribution to the students’ aspira-
tions to activate their personal potential and foster the
efforts to enrich and broaden their life experiences; will
have a positive impact upon the enhancement of self-
actualization and self-fulfillment capabilities.

Another important personal quality which fosters ef-
ficient development of students’ autonomy in the process
of studying at an educational institution is the subject’s
capacity for self-regulation and self-management.

The modern concept of self-regulation, it sense,
mechanisms, materialization and regulation are researched
in both, subject-pragmatic approach towards the studying
of psychical phenomena (B. Ananiev, O. Leontiev,
S. Maksimenko, S. Rubinstein, B. Teplov, etc.) and Western
personality theories (A. Bandura, G. Allport, C.-G. Jung).

According to V. Behterev, psychical self-regulation
is a conscious influence of a person on his/her own sphere
of psychical phenomena (mental processes, conditions,
qualities) in order to support or change the nature of their
functioning. In psycho-pedagogical studies self-regulation
is considered as a dynamic characteristic of general per-
sonal activity.
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The sphere of self-regulation is primarily character-
ized by the freedom of the choice of goals and their
achievement methods; recognition of the choice; freedom
of thoughts; consciences; self-criticism; multilateralism
and deliberateness of actions; ability to correspond per-
sonal behavior with other people’s actions; decency; self-
reflection; optimism, etc.

K. Abulhanova-Slavska describes psychical self-
regulation as an ability of people to organize their activi-
ties; their mobilization, regulation, correspondence to
objective requirements and activities of other people.
Within the self-regulation process, a subject of actions
regulates the level of psychical activity which coincides
with the existing conditions of activities, the permanence
of tension, conducts precise calculation of psychical re-
sources and their rational usage. All these parameters are
being systematically regulated by the person who is the
subject of activity [2].

The self-regulation mechanism was explained by
O. Leontiev as follows: “The internal (subject) acts via
the external and thus change itself” [9, p. 181].

An interesting aspect of self-regulation, which di-
rectly relates to the formation of subject’s individual
educational activities and self-perfection aspirations was
described by A. Bandura. According to him, self-
regulation is one of the most important characteristics of a
personality which influences the behavior [5, p. 689].
People are reactively trying to decrease the discrepancies
between their achievements and their aims and only in
case when those discrepancies are eliminated they can set
higher goals for themselves. People encourage themselves
to act and manage those actions by means of proactive
management — by means of setting the aims which create
the situation of inequality and then mobilize their capaci-
ties and efforts on the basis of their previous estimations
of what is required to reach a certain aim.

A. Bandura has identified two groups of interrelated
self-regulation factors — external and internal. Among the
external factors of self-regulation he distinguished the
standards according to which people can evaluate their
own behavior and actions. Moreover, the stimuli of peo-
ple’s actions also belong to the external self-regulation
factors. Internal or personal self-regulation factors were
considered by the scientist in details, he has even empha-
sized three necessary preconditions: self-observance,
judgment of the value of personal actions according to the
aims set by the person; active self-reaction — in the form
of emotional evaluation of the behavior according to the
personal standards [5, p.689].

As we can see, the self-regulation theories male it
possible to highlight important conditions which are to be
taken into account in order for the subjects of individual
educational work organization to achieve high results in
their personal and professional growth — their self-
actualization and self-efficiency. According to the
abovementioned, we emphasize the direct correlation
dependence of success and efficiency of individual educa-
tional work upon the students’ ability of self-observance,
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presence of certain standards which allow evaluating the
results of individual educational work and also certain
samples with which they could compare their own
achievements acquired within the process of this work.
Besides, the encouragements or stimuli of work, which
are to be set by the organizers of the educational process
at a higher educational institution, are of significant im-
portance.

Another aspect of self-realization is studied in the
works of O. Kovalev. He considers that self-realization is
subordinated to a more scaled concept — personal self-
management. He believes that self-management is carried
out by self-consciousness. It starts originating in the early
childhood and continues to the elderly age. He points out
three sides of self-consciousness: knowing oneself, treat-
ing oneself and self-regulation [8, p. 28].

Personal will is of crucial importance in management.
In the formation and development of a person’s volitional
powers the system of students’ autonomy organization
plays a pivotal role. It should be quite challenging and in
order to overcome those challenges students will have to
take certain, and sometimes, quite considerable efforts, to
search for additional information sources (i.e. those which
are not included into textbooks — encyclopedic and refer-
ence materials, academic literature on other subjects, e-
publications, materials from the Internet, etc.). This is
where we see the ability for self-actualization, self-
management via self-fulfillment in order to acquire the
feeling of self-efficiency on the way to self-perfection of a
person in general as well as of the future lecturer in particu-
lar, who is able to bring up his/her actions to the desired
and logically complete result.

Thus, self-management as a process includes the se-
lection and analysis of the received information, setting
aims and decision making, determination of plans and
ways of actions, fulfillment of what is planned by means
of self-regulation of spiritual and physical strengths. At
the same time self-regulation completes the following
tasks: reinforcement or weakening of actions; slowdown
of negative impulses; switching or dispensation of efforts
among different objects; control over the executed actions
and behavior correlation in case of necessity [8, p. 30].

Taking as basis the abovementioned concepts about
the mechanisms of self-regulation along with personal
pedagogical observations and practical elaborations on the
development of students’ autonomy within educational
process, we will try to distinguish the leading aspects of
such activities on which the self-regulation, as a personal
quality of a future lecturer, shall be oriented.

- firstly, self-regulation has to help students to elimi-
nate psychological barriers in the successful fulfillment of
individual educational activities as a specific kind of
actions along with those negative impulses which may
occur in case of not enough quick and efficient movement
towards a certain aim.

- secondly, encourage to self-observation over one’s
own individual work, stimulate the process of making
personal conclusions concerning the process of individual
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knowledge acquisition and comprehension of its value, to
think reflectively; to activate the ability to set personal
standards of one’s own aspirations and compare them to
certain other standards set at different stages while study-
ing at a higher educational institution concerning the level
of mastery or professional and pedagogical training.

- thirdly, strive to reach the capacity to react actively
on one’s own positive and negative results in individual
mastering of certain scope of knowledge for rapid reac-
tion; in other words — more flexible management of one’s
own individual educational work accounting for quick or,
probably, too slow tempo of receiving certain volumes of
information.

- fourthly, to acquire the capacity to rationally dis-
tribute strengths among different objects, on which the
individual educational activities are focused, and also to
be able to switch from one certain kind of activity to an-
other, in case it contributes to the most successful and
efficient way of the final aim achievement at every certain
stage of this work organization.

- fifthly, to conduct self-control, self-esteem and
self-analysis of the performed actions and account for
their results when making up a prospective plan of further
individual educational work, or, probably, for correcting
the already planned one.

Conclusions

Eventually self-actualization, self-fulfillment and
self-regulation cause constructive influence upon the self-
efficiency processes, which is considered as an important
category in regard of the researched issue.

Self-efficiency is defined as “a person’s conviction
about personal ability to manage the events influencing
one’s life” [17, p. 695]. Self-efficiency appears to be an
important personal characteristic and along with concrete
aims and comprehension of what is needed to be done can
significantly influence future actions since it is reflected
upon the chosen methods of actions. A. Bandura believes
that self-efficiency is not identical to personal expecta-
tions concerning the results or succession of one’s own
actions. He strictly separates self-efficiency from hypo-
thetic results. Self-efficiency is mainly the confidence in
fulfilling certain actions, while hypotheses are just con-
templations over their possibility.

Self-efficiency is not a constant quality, since it changes
depending on certain skills required for different kinds of
actions, external circumstances, expectations of the object of
activities about other people’s abilities and especially if they
can be considered to be more skillful, on estimations of one’s
own capacities and also on physical condition.

According to A. Bandura, high or low level of self-
efficiency combined with favorable or unfavorable condi-
tions of external environment make it possible to outline
four different kinds of suppositions about the results of
the performed actions [5]:

1. When the level of self-efficiency is high and the
conditions of external environment are favorable, success-
ful result is most probable.

2. When the low level of self-efficiency is combined
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with favorable conditions, a person can get depressed when
seeing others achieve positive results in their activities which
seems to be too complicated in that person’s opinion.

3. When a person with the high level of self-
efficiency faces an unfavorable situation, he/she usually
increases his/her resources and strives to transform the
unfavorable conditions into better ones.
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Kanouoam HayK 3 0epicasHo20 YNpasiiHis,
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Hayionanvuuti ynieepcumem diopecypcis i npupodoxkopucmysants Ykpainu,
syn. I'epois oboponu, 15, m. Kuis, Yxpaina

CAMOAKTYAJII3ALNISI TA CAMOPEAJII3ALISI OCOBUCTOCTI B KOHTEKCTI
PO3BUTKY ABTOHOMHOCTI CTYAEHTIB B OCBITHbOMY INPOLHECI

VY cTaTTi BUCBITIICHO BayKIIMBI SIKOCTI OCOOMCTOCTI, LI0 CIPUSIOTh €)EKTUBHOMY PO3BHTKOBI aBTOHOMHOCTI CTYZICHTIB B
YMOBax BHUIIOTO HaBYaJIbHOTO 3aKnany. Came Iiz yac 31IHCHEHHs PO3BUTKY aBTOHOMHOCTI CTYZIEHTIB B OCBITHBOMY IpOIIECi
3HAYHO 3POCTAIOTh MOXIIMBOCTI T (hOPMYBAHHS KPEaTHBHOCTI, CAMOCTIHHOCTI ¥ 3AaTHOCTI CMIJIMBO MPUAMATH PIllICHHS
BIJIHOCHO PO3B’sI3aHHS NMEBHHMX TEOPETHMYHHMX 1 MPAKTHYHUX MNefarorivHux mnpobiiem. Camoaxrtyanizallisi HE € CTaTHYHUM
CTaHOM, LI JIF0UHU TPOLIEC, Y SIKOMY 3/110HOCTI iH/IMBI/Ia BUKOPUCTOBYIOTHCSI TOBHICTIO, TBOPUO i TOMy, paaicHo. KpeaTns-
HICTh, OE3MOCEPETHICTh, CMUTHBICTS 1 HAIOJICTIIMBA TPAlls — OCHOBHI XapaKTePHI PUCH JIFOJICH, 3IaTHUX 10 CAMOAKTyasTi3arlil.
Oco0mBoro 3HaUCHHS HaOyBa€e caMoaKTyawi3allis B IpoQeciiiHiil AiUTBHOCTI, IUT 9Oro HeoOXiqHA HE JIUIE HASBHICTH Ha-
3BaHHX SKOCTEH, aJie i BOJIOJIHHS BU3HAYCHUM TpodeciiHiM IHCTpyMEHTapieM, 3HAHHIMH, II0 3a0e3MeTyBaTHMe Pe3yIbTa-
TUBHICTB 1 €()eKTUBHICTB TIpalli, 8 TAKOXK 3AATHOCTI 0 MPOQeciifHOro 3pocTy. BiMnoBimHO 10 OO, MOKHA TiHTH BUCHOB-
Ky, 1[0 OpraHi3alis i 3MiiCHEHHsT CaMOCTIHHOI OCBITHBOI IsSUTBHOCTI MalOTh TAKOK YPaxOBYBaTH HEOOXiHICTH CAMOAKTYaJTi-
3aI1ii MaOyTHROTO BUMTES H criupatics Ha Hei. [ Iboro 10 3MICTy caMOCTIHHOT OCBITHBOI AisUTHHOCTI 000B’SI3KOBO CIIiJT
BKJTFOYATH HETpaIUIiiTHI 3aBJaHHS, sIKi O BUMAaraiayd KOHIICHTpAIIil i aKTHBI3allii BCiX IPUTAMAaHHUX 0COOMCTOCTI MatOyTHBO-
ro BUHUTEJI 31I0HOCTEHl; 3aBiaHb, sIKi U1 CBOTO PO3B’sI3aHHs MOTPEOYIOTh TBOPYOTO MIIXOAY M €MOI[MHOrO ITiHECCHHSI.
AHaJti3 BJIaCHOTO IMeJaroridHOro JOCBILY, pe3y/IbTaTh ONMTYBaHHS MPo(ecOopPChKO-BUKIAIAILKOTO CKJIay YHIBEPCHUTETIB, a
TaKOXK CTY/ICHTIB MEeJJArOrYHIX YHIBEPCUTETIB i IHCTUTYTIB, POBEJCHHS O€cCiji, MUCIYTIB, CEMIHAPIB 32 TEMATHUKOIO JOCITi-
JDKyBaHOT NIPOOJIEMHU MEPEKOHYIOTh Hac y TOMY, IO HEJOCTaTHI M He JO0CHTh 3a[I0BUIbHI Pe3yJIbTaTH CTYAEHTIB y HaOyTTi
3HaHb IUIIXOM CAMOCTIIHOTO 1X 3aCBOEHHSI KPUIOTHCSI B HECIIPOMOYKHOCTI CTY/IGHTIB JI0 CaMoaKTyali3allii, To0To He3HaHHi
CBOTX C/TaOKMX 1 CHJIBHUX CTOpIH, 10 NMPU3BOJMTH J0 HETPABWIILHOTO PO3IOILTY CBOIX NMCHXIYHMX 1 (pizioyoriyHux cui i
MOXXIMBOCTEH. Y (hOopMyBaHHI i yOCKOHAJICHHI BOJILOBHX SIKOCTEH OCOOMCTOCTI 3Ha4YHY POJIb BiAIIPae cUcTeMa OpraHizarii
ABTOHOMHOCTI CTy/JeHTiB. BoHa NMOBMHHA HEe TUIBKHM BHCYBATH IIOMIpHI TPYIHOL, ajie i mependadaTn BAHUKHEHHS YCKIIa-
HEHb, JUIS TTOI0JIaHHS SKUX CTYJEHTOBI HEOOXiTHO OyJie JOKJIACTH MEBHUX, 1HO/II 3HAUHUX, 3yCHIIb, 3BEPHYTHCH JI0 J0JIaTKO-
BHUX JDKepel iHpopMarlii (MatoThCsl Ha YBa3i Ti, SIKi HE HAJISKATH JIO MOCIOHUKIB 1 MiIPYYHUKIB — CHIIUKJIONETNYHO-I0BIIKOBA
JiTepaTypa, akaJeMidHa i MOBHa, JIiTepaTypa 3 IHIINX HaBYAIBHUX JVCLHILIIH, €JIEKTPOHHI BUIAHHSI, MaTepiajld BCECBITHHOT
iH(popMarriitHoi Mepexi Internet Tommo). Y 1poMy MU i y6adaeMo TpOsIB 3MATHOCTI IO CaMOAKTyali3allil, CaMOyTpaBIIiHHS
4yepe3 camopeatizalliio it HabyTTs BiMIyTTs caMoe(heKTHBHOCTI Ha NIJISIXY CaMOBIOCKOHAICHHSI SIK OCOOMCTOCTI B3araJi,
Tak i 0COOMCTOCTI MAWOYTHROTO BUMTETISI, 3AaTHOTO CAMOCTIHHO JIOBOANUTH BIACHY JisUTBHICTB 10 O2)KaHOTO 1 JIOTIYHO 3aBe-
PILIEHOTO Pe3yibTaTy, 30Kpema.

Kniouogi cnosa: camoakrtyaiisaiisi, camopeaizailis, caMOeQeKTUBHICTb, PO3BUTOK aBTOHOMHOCTI CTY/EHTIB, ca-
MOPETYJISIIiS.
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